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SHORT INTRODUCTION TO THE ANALYSIS
The “Research Handbook” is the intellectual output of the "European Network for Social Inclusion - ENSI" project,
funded by Erasmus Plus Program (Adult Education KA202). The overall objective of the project was the exchange of
good practices in the field of Adult Education between animators and operators in the social inclusion sector of children
and adolescents with SEN.
The exchange of good practices was aimed at drawing up a European model for the inclusion of children and adolescents
with SEN a high potential for replicability in other EU countries and other socio-cultural contexts.
ENSI was implemented with the participation of 6 partners (of non-formal education sector) from 5 EU countries:
✓
✓
✓
✓
✓
✓

People Help the People (Italy) - Coordinator
Asociatia Fluturele Visator (Romania)
Associacion Amigos de Europa (Spain)
EURO-Training (Bulgaria)
Centro Internazionale delle Culture Ubuntu (Italy)
Fundacja Family Center (Poland).

The Research Handbook was conducted using the research-action methodology and the partner Centro Internazionale
delle culture UBUNTU coordinated the research activities. Each partner, at the begin of the project, drafted an analytical
report on the learning difficulties and social inclusion of children and adolescents with SEN in own country. Each national
report was completed with a description of some good practices conducted nationally with a SWOT analysis.
This first part of the Research Handbook was shared and discussed with participants in the Transnational Course (TC1).
The TC1, coordinated by People Help the People, was also a moment of exchange of good practices that each participant
transferred in their work environment.
During the second Transnational Course (TC2) were shared the results achieved by each partner in the activities where
they transferred good practices.
UBUNTU edited the “Research Handbook”, dividing the work into three parts:
• Analytical reports on the learning difficulties of young migrants and on the good practices implemented in non-formal
contexts in the partner countries;
• Description of the inclusive model produced and then tested locally;
• Results of testing in non-formal contexts of each partner country.
The presence of students with Special Educational Needs (SEN), in particular, the increasingly structural presence of
foreigners at school, has required a reshaping of school practices and has re-evaluated the potential role of non-formal
contexts to support the educational functions of practices entrusted to formal institutions. This reshaping starts from the
assumption that the presence of diversity should however be considered a precious asset to be valued as it creates a context
of experimentation that reproduces on a smaller scale the characteristics of the multicultural society in which we live
today. The foreign presence in the classroom, but also in extra-curricular contexts, gives educators (at all levels) the
possibility to better set up the intercultural dimension, encouraging the knowledge and acceptance of the “other” culture,
avoiding the elimination of differences, but instead identifying similarities and differences starting from the comparison.
The goal is that of acceptance and mutual respect. Multilingualism itself becomes a fundamental opportunity to improve
communication skills. From a plurilingual point of view, the class can become the place where one confronts one another
on different alphabets and writings, on narrative heritages (short stories, poems, novels, ect.) of different cultures, on
different dictionaries.
To this end, non-formal contexts potentially offer greater opportunities to establish a dialogue among cultures, above all
because it shifts the attention from the educational-didactic aspect to the emotional-relational one, considerably
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facilitating informal learning primarily of the language, but also of all those aspects of being together that often diverge
according to the culture of belonging. Moreover, in these contexts the level of distrust is considerably reduced, which is
often the greatest obstacle to the establishment of a relationship and the development of an interest, or simply, of a
curiosity towards what is “other than oneself”.
One of the areas that enables social functioning of children and teens with SEN is formal and non-formal education.
Education is part of the continuing development of a human being. It therefore requires constant improvement in the field
of quality activities and the introduction of new features and actions. In the case of young people with special educational
needs these actions are particularly important as they determine the opportunities for an individual to function within
society.
Non-formal education could be a tool for the inclusion of all, especially those who are not lucky with the formal education
system. Parents, educators, youth animators and social workers who support children in non-formal education should be
aware that their action must be implemented in a broader context.
The efficacy of these actions depends on continual improvement and development of the system not only by the
introduction of cooperation between different entities like local government, educational bodies, employers, local
communities and parents but also by adjusting the educational system to meet the needs of pupils and students with
disabilities.
All children and teens, including children with SEN special educational needs, have a right to an education which is
appropriate to their needs. The aims of education for pupils with special educational needs are the same as apply to all
children and teens. Education is about supporting children and teens to develop in all aspects of their lives – spiritual,
moral, cognitive, emotional, imaginative, aesthetic, social and physical.
The subsequent analysis aims at highlighting the policies adopted in 5 European countries (partner of ENSI project), in
particular in Bulgaria, in Italy, in Poland, in Romania and in Spain, for the inclusion of the SEN, especially for that of
foreign minors, in educational contexts. This regulatory overview is enriched by an in-depth study of educators' training
on these issues and an illustrative part which shows the most widely adopted inclusive methodologies. Finally, the
methodologies used by the partner associations will be described in detail, in order to highlight the strengths that make it
a “good practice” potentially exportable in other contexts.
This intellectual output is the collation of the local reports drafted of each partner. Local analytical reports have a
common structure and similar contents that take into account the specific peculiarities of their country in relation to
the subject matter. The reports analyze in detail the way in which the learning and inclusion of children and adolescents
with special educational needs is configured in the country.
The aspects analyzed in the reports are as follows:
Definitory, concerning the definitions of the concept of “Special Need” in the educational field
Legislative, relating to the main regulations and policies adopted in your country
Pedagogical, concerning the figure of the educator, his role and his training
Methodological, concerning the inclusive methods actually implemented.
The local reports also present some best practices of methods used in informal contexts that encourage inclusion and
almost all of them include SWOT analysis of personal experiences in activities with young people with Special
Educational Needs.
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CHAPTER 1: CHILDREN AND TEENS WITH SPECIAL EDUCATIONAL NEEDS. DEFINITION AND
CULTURAL-ANTHROPOLOGICAL ANALYSIS
1.1 IN BULGARIA
The concept of "Special Educational Needs" covers a wide range of different disturbances, focusing primarily on the
educational needs of the child and on the pedagogical aspect of interaction. The differentiation of children and pupils with
developmental issues, as well as the creation of any classifications, is done according to certain criteria. In line with the
science, these criteria change in a sense - some of the criteria are dropped, others are diminishing, others are new or more
accented.
The following are the main criteria:
Nature of primary organic disability
Degree of disability
The time of occurrence of the disability
Secondary disorders following primary disability
The capability of learning of the person
A core document at national level reflecting the global priorities concerning the people with disabilities and their place
in society is the “Pre-school and School Education Act”. It clearly and reasonably specifies which are children and teens
with special educational needs. These are people where learning needs may arise in:
Sensory impairments - here are included the two main groups of neuro sensory disturbances caused by a lesion in the
auditory or visual system, creating a barrier to the perception and processing of incoming information on these sensory
channels. It also affects linguistic information relating to children's communicative and school abilities. Sensory
impairments are the cause of secondary cognitive and language disorders of general and non-specific nature, incorrect
articulation, underdeveloped phonemic hearing. There are problems with the child's education, communication and
socialization.
Physical disabilities - the consequences of these disabilities require the provision of architectural access and adaptation
of the school environment, the student's workplace. The pronounced impairments in fine motor skills lead to objective
learning difficulties, clutter, limited movements, and problems with the graphic skills. Secondary manifestations may be
increased fatigue, irritability, anxiety, emotional lability, depression. These children need to be exempted from physical
training classes, extension of working hours in writing, oral testing. Physical Disabilities are differentiated into three
groups:
Diseases of the locomotor system
Congenital abnormalities and chromosomal aberrations (Down syndrome), microcephaly, brain cysts, slits in the
oral cavity and palate that lead to mental retardation to varying degrees and the resulting language abnormalities, deficits
in the cognitive sphere, emotional and behavioral problems.
Physical damage to childhood cerebral palsy (CCP). Incomplete motor development of the child is noted as a
result of brain damage occurring in the perinatal period. Structures and systems that drive the locomotion and the position
of the body are damaged. Disturbing are the motor function, coordination, breathing, background, articulation. There is
often a secondary problem manifested in the development of speech, communication and socialization.
Multiple disabilities - the category includes a wide range of combined disorders that involve more than one type of
multisensory disability, motor disorders, mental retardation, language disorders, and general or specific learning
difficulties.
Mental retardation- this is a collection of etiologically diverse inherited, congenital or early acquired non-progressive
syndromes of general mental deficiency manifested in difficult social adaptation. Insufficient psychophysical
development largely depends on the degree of mental retardation.
Light
IQ - 50-69;
Moderate
IQ - 35-49;
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Severe
IQ - 20-34;
Deep
IQ is below 20;
Language-speaking disorders – they are differentiated into 5 groups:
Articulation disorders, phonological disorders related to dysfunctional language use and sound system;
Disturbances of fluidity associated with the tempo-rhythmic side of speech (stuttering);
Voice disorders;
Language disorders affecting aspects of the linguistic system (developmental dysphasia, delayed linguistic
development), language disorders of neurological origin (child aphasia);
Communicative disorders of anomalies and slits in the mouth and palate in early childhood (rhinolalia);
Applying speech therapy tailored to the specific features of the child and additional psychological assistance, if
necessary, facilitate its successful integration.
Specific abnormalities in learning ability - this term refers to a condition considered to be the result of dysfunction of
the central nervous system, and unites children and adults with dyslexia, dysgraphia, dyscalculia, dyspraxia. Children
with such difficulties have a normal intellect and often with an intellect above the average, but at the same time they have
difficulty in mastering one or more of the basic school skills (reading most often). Both difficulties in perception and
coding of information, inadequate intersectional integration, sensory motoric coordination and linguistic development,
limitation of memory parameters, attention, abstract thinking are the main characteristics.
Autism spectrum disorders - they are characterized by difficulties in the social skills, language and behavior of children.
Difficulties appear to varying degrees in different children, and while some may lack verbal communication and visual
contact with others, others have developed speech, and they do better in a social situation. Particularities in social
imagination make it difficult to prepare for change and planning the future, dealing with unfamiliar situations, anticipating
what follows, understanding the reactions of people. Children with autism do not understand unwritten social rules and
are deprived of a sense of empathy because they are unable to identify the feelings of others. They often do not realize
the concept of danger and are not involved in joint games and activities.
Emotional and behavioral disorders - these disorders are characterized by a lag in mental development and general
functioning. There are deficits in social interaction, verbal and non-verbal communication, and stereotypical behavior.
1.2 IN ITALY
One of the first articles of the Salamanca Statement, the closing statement of the World Conference on Special Education
held in June 1994 (UNESCO, 1994) reads as follows: “Every child has a fundamental right to education, and must be
given the opportunity to achieve and maintain an acceptable level of learning” (Article 2.1). This declaration was signed
by 92 countries and considered the first official document that focuses on themes such as international inclusion and
special educational needs.
At the beginning, however, the expression SEN, both in the English context and in international surveys, was used
exclusively from a bio-medical point of view, at the basis of which there was the concept of “normality” as a comparative
element to define a “non-normal” condition due essentially to biological and individual factors, classifiable within
descriptive categories expressed in terms of illness (outcome of impairment, pathology, psycho-affective problems), or
socio-economic conditions at risk of social exclusion.
A turning point in this sense occurred in 2005 with the definition of SEN provided in Italy by Dario Ianes. The expression
was extended to all pupils who for various reasons didn’t have an optimal progress and who, for this reason, needed
additional support. This last will not depend on the extent of their difficulty but on how much the school needs to adapt
the curriculum, the teaching, the organization and the additional human and/or material resources to achieve an effective
learning.
Ianes defines Special Educational Need any evolutionary difficulties, in the educational and/or educational fields, caused
by problematic functioning for the subject (in the various areas defined by the ICF anthropology - International
Classification of Functioning Disability and Health) in terms of damage, obstacle to his well-being, limitation of his
freedom and social stigma, independent of the cause (bio-structural, familial, environmental, cultural, etc.) and that needs
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a special education planned ad hoc. The SEN therefore concern pupils of school age who, in addition to the educational
needs of skills development, social belonging, identity and autonomy, enhancement and self-esteem, acceptance, also
have “special”, more complex, sometimes pathological needs, generated by physical conditions or personal or
environmental factors, which create difficulties in the functioning of education and learning.
The expression SEN is used, therefore, to indicate three different types of needs: needs arising from a situation of
disability; needs arising from difficulties/disturbances in learning and/or behaviour; needs that derive from a sociocultural disadvantage.
Among the various forms of diversity we can find the situation of some foreign minors: the legislation recognizes to these
subjects the existence of a “Special Educational Need” which makes it necessary to draw up a Personalized Learning Plan
that must be drawn up by the school board to gradually guide the subject to a complete inclusion in the school system,
through a linear learning path.

1.3 IN POLAND
Efforts to support children with SEN are underlined at a European level by the Education and Training 2020 Strategic
Framework (2009), and the May 2010 Council conclusions on the social dimension of education and training.
Culture is a pattern of ideas, customs and behaviours shared by a particular people or society. It is dynamic, yet stable.
Health is a cultural concept in that culture frames and shapes how we perceive, experience and manage health and illness.
Culture is a powerful integration tool and an instrument of civic, cultural and historical education. Participation in towns
cultural life is an opportunity for children and teens immigrants to better understand the local context, the city, and its
people, which helps them to succeed socially and professionally, and contributes to their emotional wellbeing. Integration
through culture is a new approach our organization Foundation Family Center (Bytom, Poland) and organizations which
are trying to establish what the integrational aspect of culture should include and how to implement it. One of the greatest
challenges is to develop a shared vision of integrative culture. How can we stop perpetuating stereotypes? How to stop
‘ethnicizing’ and ‘Asianizing’ the cultures of the immigrant communities?
The first and indispensable condition for integration through culture is the acquisition of communication skills - both
linguistic and nonlinguistic. This process is strengthened through all forms of cultural activity which might teach children
and teens with SEN to properly interpret different kinds of messages and understand situational context and behaviors,
contributing to reduced levels of alienation. Integration through culture requires empowering of immigrants by offering
them opportunities for self-expression and asserting their own identity. Culture-forming activity is the best tool to help
counteract social exclusion and marginalization.
The International Classification of Functioning, Disability and Health (ICF) recognizes that personal and environmental
factors, including culture, share a complex relationship with functional capabilities and participation. Disability is a part
of all human experience, in that every individual will experience some disability at some point over the course of their
life. The following issues strongly influence the experience of disability:
social aspects,
medical and biological dysfunction,
cultural and family attitudes,
availability and access to resources,
social and legal structures.
Special education (also known as special needs education, aided education, exceptional education or Special Ed) SEN is
the practice of educating students with special educational needs in a way that addresses their individual differences and
needs. Children and teens with special educational needs are children first and have much in common with other children
of the same age. There are many aspects to a child’s development that make up the whole child, including – personality,
the ability to communicate (verbal and non-verbal), resilience and strength, the ability to appreciate and enjoy life and
the desire to learn.
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Children and teenagers have the primary need to communicate with peers becomes an element to be supported through
inclusive strategies that take into account their special educational need, which is not linked to any pathologies but
exclusively to a contingent socio-cultural condition. The focus on language learning as the first element of social inclusion
is shifting the attention to the subject, at an even young age, integrating informal learning modes. Encouraging linguistic
diversity – while respecting the mother tongue – at all levels of education; Incorporating, where appropriate, traditional
pedagogies into the education process with a view to preserving and making full use of culturally appropriate methods of
communication and transmission of knowledge. Every person – child, youth and adult – shall be able to benefit from
educational opportunities designed to meet their basic learning needs 1.
The Parliamentary Act of 29 November 1990 on social assistance defines disability as a physical, psychical or mental
state contributing to a permanent or temporary loss of, or limitation to normal existence.
1.4 IN ROMANIA
The acronym SEN identifies those specific /related to education, whether or not derived from a deficiency, which are
complementary to general objectives of school education, needs requiring schooling tailored to individual peculiarities
and / or characteristic of a deficiency (or learning disorder), as well as specific intervention through appropriate
rehabilitation / recovery.
It expresses the need to give some children additional educational assistance (a kind of positive discrimination), without
which we cannot talk about equal opportunities, access and participation and school and social integration;
SEN signifies a "continuum" of special problems in education. In this context, it is stressed the importance of
evaluating the child from an educational perspective (in terms of learning potential and curriculum) and then developing
a specific educational intervention, differentiated and tailored to individual peculiarities.
The SEN (Vrasmas) "designates the educational needs complementary to the general objectives of school education,
needs that require a tuition tailored to individual peculiarities and / or characteristic of a deficiency (or learning disorder),
as well as an intervention by rehabilitation / recovery corresponding to". It is therefore important to provide a special
educational assistance. This phrase suggests giving up the sharing of disability categories by designating people, children
with special education problems.
These problems can be determined by: - mental deficiencies - sensory deficits - physical and neuromotor deficiencies language disorders - emotional and behavioral disorders - DMS (multisensory deficiencies).
Types of SEN categories include: emotional and behavioral disorders, mental retardation / delays, physical / motor
deficiencies, visual impairments, auditory deficiencies, language disorders, disorders / difficulties / learning disabilities.
Without the proper approach to these special Needs, we cannot really talk about equalizing the chances / prerequisites for
access, participation and school and social integration.
Children with special needs / children with special educational needs – children at risk
More recently, the phrase "special educational needs" is often used in a broader sense including "children at risk" (children
belonging to minority ethnic groups, street children, AIDS-infected children, delinquent children, children who grow in
disadvantaged environments)2
Lately, people in Romania have been talking about "children with special needs", avoiding the term "person or children
with disabilities". The person with special needs may be a person with certain disabilities, more or less serious.
A definition of the child in difficulty is given by the Emergency Ordinance no.26 of 22.08.1997 - art.1:
"The child is in difficulty if his physical or moral development or integrity is jeopardized." In this sense, both disabled
and disabled children may be in difficulty, but the disabled child is not necessarily in difficulty from the perspective of
defining the term "child in difficulty".
In the case of children in difficulty, the special intervention focuses on the socio-emotional aspects due to its deprivation
1

World Declaration on Education for All (1990)
Psih.TanţaVaida - Centrul de ResurseşiAsistenţăEducaţională « Speranţa » - http://www.copil-speranta.ro/?q=node/294

2
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of natural, moral and legal right to a family or whose family does not have the proper social quality.
1.5 IN SPAIN
With the development of the constitutional precept of carry out a policy of forecasting, treatment, rehabilitation and
integration in favor of people with physical disabilities, psychic and sensorial and with the promulgation of the Law of
Social Integration of the Handicapped (hereinafter LISMI) [3]), the principles of standardization and sectorization of
services, integration and attention individualized at all levels and educational areas in relationship with people with a
disability.
In application and development of these principles in the educational field, Royal Decree 334/1985, of March 6, of the
SE, established a set of measures, both planning and planning, tending to the progressive transformation of the education
system in order to ensure that students with special needs could reach, to the maximum extent possible, the objectives
established educational programs with a general nature and this way a higher quality of life in the fields personal, social
and work.
The term of student with SEN appears, that is, you go from a segregated EE model to a model consisting of two sides of
the same coin: a model integrated into the ordinary education system that allows answer to all students from the ordinary
curriculum, and a model focused on the educational response that can provide a specific center for some severe cases and
permanents to whom or is applied, in whole or in part, the ordinary curriculum or it adjusts the teaching to a functional
taxonomy aimed at achieving maximum capacity of student autonomy.
It is understood, from this new conception, that when there is a physical, sensory, intellectual disability, emotional or
social, should be addressed by the teacher ordinary from the curriculum itself, making adaptations to the learning
conditions, in order to facilitate the process of student development, and when the depth or severity of the deficiency and
its permanent nature prevent such integration, attention will be developed in the centers specific.
Typology of students with special needs
In response to the different educational needs, can classify the following types of students with SEN that are associated
with:
physical disabilities
psychic
sensory of intellectual giftedness
serious developmental disorders
The denomination of special educational needs refers to students with significant learning difficulties. This definition
attempts to create an approach in which the pedagogical needs they present and the resources to be provided are
accentuated, instead of diagnostic categories for the type of disability that affect them, although the clinical aspects should
not be overlooked in the evaluation and intervention of these needs. The special educational needs can be temporary and
permanent and in turn can be due to causes:
Physical
Psychic
Socio-family situation
Other cases of maladjustment (cultural, linguistic, etc.)
Special educational needs may appear in different categories in each student. Some of the most frequent are the following:
Perception and interaction with people and the physical environment
Emotional and socio-emotional development
Development and acquisition of language and communication
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-

Acquisition of habits
Language
Difficulties with the foreign language
Mathematics
Artistic expression and physical education
Personal and social development
Intellectual development
Peer interaction conditions of the teaching and learning process

They may also be associated with the school environment in which students are educated. If the school is not sensitized
to provide attention to the diversity of students' learning, teachers are not sufficiently prepared, methodology and teaching
strategies are not adequate or interpersonal relationships and communication between the educational community is
deteriorated it can seriously affect students' school learning and foster the presence of special educational needs.
The Organic Law 2/2006 on Education (LOE) abandons the model of school "integration" in favor of a model of
"inclusion", in which it is no longer a matter of the student adjusting to the educational system in which he or she is
intends to integrate, but to adjust the educational system itself to the diversity of its students.
“The Child with Special Educational Needs: is one who, compared to his peers, is far below or very high in terms of
cognitive abilities and therefore requires special or extraordinary supports to be incorporated into his learning process
so that the basic curriculum suits them.”
The LOE in Title II on Equity in Education speaks of students with specific need for educational support. In this
classification there would be a subdivision. First, students who have special educational needs, referring to students who
require specific support and educational attention due to their disability or serious behavioral disorders for a period of
their schooling or throughout it. Second, there would be students with high intellectual abilities. Third, students with late
integration into the Spanish educational system. And finally, the students with specific learning difficulties.
It is very common to talk about students with special educational needs and to integrate the whole group, when by
ownership it would be of students with specific need of educational support if we talk about the whole.
The LOMCE does not substantially modify this classification. Only in article 71.2 speaks of students who require a
different educational attention, where, in addition to the above includes students with Attention Deficit Hyperactivity
Disorder (ADHD), and students by personal conditions or school history.
What types of students with special educational needs are attended in the ordinary centers?
Schooling in ordinary centers is proposed those students with SEN for whom it is estimated that require access and / or
significant adaptations of the official curriculum that corresponds to them by their age, as well as when it is considered
that such students can achieve an acceptable degree of social integration in a group ordinary school.
To determine the mode of education to which Ascribe to a student, previously you have to make a multi-dimensional
assessment in which the following aspects:
Personal characteristics of the student
Revealing data of the student and his environment
Orientations to make organizational adjustments and curricular
Data for administrative and statistical use (does not include written information that affects the personal privacy
of the student and family)
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CHAPTER 2: EDUCATORS FOR CHILDREN AND TEENS WITH SPECIAL EDUCATIONAL NEEDS
2.1 IN BULGARIA
A key role for the inclusion and support of children and teens with special educational needs in the training procession
Bulgaria is that of the special pedagogue/resource teacher. Its functions are a system of interconnected components,
covering the educational process. They are conditioned by the existence of common goals and the desire to achieve results
that will lead to a change of the status quo - improving the model of communication between the participants in the
educational process: teachers - teens - parents; acquiring new competences leading to the development of the personality
of each participant, which ultimately results in total satisfaction with the joint work.
The competences of the research teacher combine the following: special scientific training, pedagogical and
methodological preparation and professional and collective ethics.
2.1.1 National legislation on non-formal and formal training for educators on Special Educational Needs
Laws
Law on pre-school and education (in force from 01.08.2016) Official Gazette 79 of 13.10.2015.
Higher education act, Prom. SG. No. 112 of 27 December 1995 last amended. and dop. SG. No. 98 of 9
December 2016.
Law for the recognition of professional qualifications (in force from 08.02.2008) Prom. SG. Issue 13 of February
8, 2008, am. SG. No. 85 of 24 October 2017.
Law on professional education and training, Prom., SG. 68 of 30.07.1999, last amended, par. 58 of 18.07.2017
By-laws
Ordinance for inclusive education, Adopted by Council of Ministers Decree No. 232 of 20.10.2017, Prom. - SG,
No. 86 of 27.10.2017.
Ordinance on the status and professional development of teachers, directors and other pedagogical specialists,
(in force from 27.09.2016) Prom. SG No. 75 of 27.09.2016.
List of regulated proposals and republic of Bulgaria, Prom. SG. No. 61 of 31st of July 2009, amended id. SG 30
of April 17, 2012.
List of professions for vocational education and training, Order № РД09 - 5862 of 14.12.2017.
National qualification framework of the republic of Bulgaria, adopted by Council of Ministers Decree No. 96 of
02.02.2012).
2.1.2 Formal and informal training of educators for children and Teens with Special Educational Needs
A key factor for the inclusion of children and teens with special educational needs is the special pedagogue/ resource
teacher with its knowledge, skills and competences. The last are determined by serious theoretical and practical training
that is obtained through formal and non-formal learning.
Formal education and training takes place in education and training institutions and results in the receipt of officially
recognized documents.
Non-formal learning is an organized form of learning outside educational and training institutions, usually does not end
with the officially recognized document and leads to an increase in personal, professional and civic competences. The
results of non-formal learning can be validated and certified and lead to the receipt of officially recognized documents.
The vocational training and the continuing qualification of the special pedagogue - resource teacher were carried out
according to the postulates of the European and National Qualifications Framework. It should be pointed out that the
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European Qualifications Framework as a reference tool has options to compare the levels of different qualifications
systems to promote both lifelong learning and equal opportunities in a knowledge-based society as well as integration on
the European labor market - while respecting the wide variety of national education systems.
By providing formal education in the Bachelor's and Master's degrees, the university education is oriented to the incoming
and outgoing parameters, to the learning outcomes presented in knowledge, skills and competencies, according to the
learner's ability to demonstrate the acquired in the public space. The focus is on the preparation and professional-personal
development of the future special pedagogue with regard to inclusive values.
After acquiring an educational qualification degree in higher education institutions, professional development and
continuing qualification of resource teachers are carried out in the course of their professional activity by acquiring new
enriching knowledge and skills for work with children and pupils with special educational needs, integrated education,
inclusive education, supportive environment, aids and technologies in education for children and pupils with special
needs. In this aspect, the professional development of the teacher is defined as the process of himself - view of social and
professional norms, as self-realization of his self.
2.2 IN ITALY
2.2.1 National legislation on formal and non-formal training on Special Educational Needs for educators
The quality of the educational system thus becomes a strategic objective of international scope pursued and enhanced by
the Ministry of Education, University and Research. The first element to start with is undoubtedly the formation of
educators, which is a “permanent” formation throughout the professional life. The Law 107/2015 represents the
implementation of this policy. In particular, in-service training of teaching staff must be “mandatory, permanent and
structural” (paragraph 124).
Among the priority areas advanced by MIUR for teacher training in the 2016-2019 three-year period there are those of
the inclusion and disability. The attention to these issues has been for years one of the distinguishing features of the Italian
school. The aim is to reconfigure the curricular design (not just that of supporting teachers) taking into account the
coexistence of different skills and the need to increase the complementary skills that can enrich the students' personalized
educational path. In that way it offers a solution not only to disabled students or students with learning disabilities, with
developmental disorders, or with social and cultural disadvantages, but also it improves the quality of learning of all
pupils. The training of teachers in this area must therefore be aimed at acquiring skills to face the diversity in the “daily
life” of this profession. A key aspect in this sense is the “take charge” of the pupil, for whom the entire “educating
community” is responsible. Hence the need for specific training interventions, calibrated on the actual starting levels of
those that access the training career, based on a participatory vision of inclusion and oriented to cooperative teaching.

2.3 IN POLAND
Special Needs Education (EADSNE - European Agency for Development in Special Needs Education), established in
1996, whose remit is to improve the quality of special needs provision across Europe by encouraging cross-country
collaboration and knowledge exchange. In the Disability Strategy 2010–2020, the European Commission notes ‘the strong
mandate on the EU and Member States to improve the social and economic situation of people with disabilities’, and
further underlines ‘the aspiration of creating a barrier-free Europe’.3
Education of pupils with special educational needs is an integral part of the Polish education system. Support for SEN
children and teens aims at stimulating pupils’ psychological and physical development and enhancing the effectiveness
3

European Commission (2010), The European Disability Strategy 2010–2020. Brussels: European Commission.
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of learning. It is intended to correct disorders, reduce gaps in the knowledge or skills to be acquired within the framework
of a curriculum, and eliminate causes and symptoms of disorders, including behavioral disorders. This difficulty can be
overcome in non-formal environments, which ensure a higher chance of school success and social integration. In Poland,
inclusive education is seen as contingent, that is, students with disabilities are educated in mainstream schools if certain
conditions are met 4.
Much of the research into supporting children with SEN in Poland centers on the concept of inclusive education – defined
as ‘the process of increasing participation and decreasing exclusion from the culture, curriculum and community of
mainstream schools.’
The Mediterranean roots of Polish culture are underlined here and the cross-cultural dimension of education, as well
which provide many examples of history, literature, religion, philosophy and arts. At the lower secondary level special
humanistic roots have been established which task is to enable pupils to understand cultural and social issues of the
integrated Europe.
2.3.1 National legislation on non-formal and formal training for educators on Special Educational Needs
A child of an immigrant in Poland who is subject to compulsory education has the right to participate in additional classes
of the language and culture of his country of origin, organized by the diplomatic units or cultural organizations of his
country in Poland. In Poland, legal changes to the organization of education of students with special educational needs
were made in 2010. The changes were systemic in nature and aimed to raise the quality of special needs education through:
- a more flexible model of education which fits individual pupils’ needs,
- creating conditions for systematically increasing the quality of teaching methods,
- preparing pupils to become aware and make vocational decision,
- providing better access to early support in development and education, including early intervention and pre-school
education,
- providing forms and conditions for the external exams adopted to the nature of the disability.
Law and education play a crucial role in SEN. Basic assumptions of the changes are:
- supporting pupils as closely as possible and as early as possible – identifying pupils’ needs is the duty of every teacher,
specialist or school employee,
- teachers and specialists conducting activities with a pupil work together in a team formula,
- the basis of education of a pupil with a disability is an individual educational and therapeutic program, regardless of the
type of school the pupil attends (before the law changed there were individual educational programs developed only in
special and integration schools).
According to the Education Act, the Minister of National Education is obligated to co-fund manuals for blind or visually
impaired students, students with intellectual disabilities and deaf students.
2.3.2 Formal and informal training of educators for children and Teens with Special Educational Needs
Formal and non-formal training of educators for children and Teens with SEN is on purpose:
to develop competences regarding applying non-formal education activities and techniques in different formal
settings in order to encourage inclusion
to share best practices and transfer knowledge and methods between different cultural zones and different learner
ages regarding successful inclusive approaches
4

Law rules RozporządzenieMinistraEdukacjiNarodowej z dnia 12 lutego 2001 r. w sprawieorzekania o
potrzebiekształceniaspecjalnegolubindywidualnegonauczaniadzieciimłodzieży (Decree of the Ministry of Education and Sport of 12
February 2001 with regards to acknowledging the necessity of special or individual education for children, teenagers and young
adults).
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to develop the participants’ competences of ensuring harmonious group building (taking into account diversity
challenges) and transforming the class as a group into a team by usage of non-formal group dynamics
to develop better understanding of their own competence as teachers and to develop creative intercultural
strategies for dealing with inclusion challenges in their own schools and classrooms
to be better aware of inclusion issues in different cultures
to supply tools that will help create bonds between the students and the teacher in a way that every student feels
included
to promote the use mediation and negotiation tools in the fight against exclusion of people with fewer
opportunities.
School leaders and teachers try to transfer students with SEN to a mainstream setting. They also instruct the parents of
students with SEN on how to work/influence local authorities and ask them for proper arrangements for their child in a
local school – the closest one to their residence.
2.4 IN ROMANIA
2.4.1 National legislation on non-formal and formal training for educators on Special Educational Needs
Although there are several laws and educational programs meant to include Children and Teens with Special Educational
Needs, there is still a very long way that Romania has to take in order to be able to develop a realistic inclusion plan for
the SEN children and youth.
In the formal area, there are some laws and regulations related to the statute and definition of what competences and
abilities the educators should have in order to teach in this area, but there is not a clear delimitation between the regular
teachers and the teachers for children and teens with special educational needs.
National law of education (Law 1/2011) mentions the institutions in charge of evaluating and assisting the pupils with
Special Educational Needs. The accent is placed, at least in theory, on integrating the pupils in the mass educational
schools.
Although there is a theoretical structure and process of identifying and working inside the educational support services,
the reality is quite different. In order to be a teacher working with children and teen with Special Educational Needs, one
has several options. He can be graduate of the pedagogical high-school (there are such vocational high-schools in
Romania), or possess any Bachelor’s degree, as long as he also undergoes a special program of teacher training, totalizing
60 ECTS.
As a paradox, if you study pedagogy in the university, you are not allowed to teach children / teen with SEN. In order to
be able to do this, you need to take a special program, which is not part of the mandatory courses for the specialization.
This is an anomaly of the Romanian system, since the courses of the pedagogical university are aimed at training future
teachers.
There is currently no specific non-formal training for educators on Special Educational Needs. It is no surprise, since
in Romania the process of recognizing non-formal education is quite heavy and formalized. Also, teachers are much more
prone to take on a course, if they receive a certain number of transferable professional credits (they need to cumulate at
least 90 credits every 5 years; there is yet no sanction in place in case they don’t, but if they do, they have an extra chance
to earn more on their salary). Courses they receive credits for are all formal courses, accredited by the Ministry of
Education. Thus, it is no surprise that non-formal courses offered by trainers or NGOs are not popular among teachers –
even if they could learn more by undertaking such courses, they could not have a formal proof of the competences
accumulated.
2.4.2 Formal and informal training of educators for children and Teens with Special Educational Needs
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The following conditions shall be fulfilled cumulatively for the employment of an itinerant/ support teacher:
•
graduation of the bachelor's degree studies with specialization in psycho-pedagogy, psychology or pedagogy;
•
graduation of a two-year teaching master with one of the specializations in the psycho-pedagogical field;
•
carrying out a practical one-year internship in an educational unit, in the teaching function corresponding to the
studies, under the guidance of a mentor teacher with experience in special education.
•
the teaching and support positions may also be occupied by graduates of a higher education institution with a
long-term education, with specialization in special psycho-pedagogy, psychology or pedagogy.
•
the graduates of other specialties / faculties who hold the position of itinerant/support teacher must complete
their studies within 6 years from the application of the present methodology through a 2-year Master's Degree in
Psychology or Bologna Level 1 Bachelor in the field of psycho-pedagogy.
There are 3 different contexts in which pupils with SEN can find themselves (special schools, special integrated schools
or mass schools), there are also different specialists that work with them. As such, in a special school, all teachers (except
substitute teachers) must be specialized in working with SEN pupils. In special integrated schools, there are also found
the following professionals: psychologist, speech therapist, psycho-diagnosis teacher and kineto-therapist. In mass
schools, there are also found psychologists (graduates of psychology), psycho-pedagogues (BA in pedagogy/ psychopedagogy) or speech therapists (graduate of the faculties of psychology and education sciences).
In addition, there are 2 types of support teachers: some are offering support to pupils with SEN in class, during regular
hours, and they move from class to class (itinerant teachers), while others are offering support based on curricular
adaptation mostly in their office (support teachers). These specialists can possess any Bachelor’s Degree, as long as they
have undergone teacher training (so they can be teachers), as well as a special psycho-pedagogy course of at least 56
hours in the initial training. They do not need additional courses, if they have a higher education diploma with one of the
specializations: special psycho-pedagogy, psycho-pedagogy, psychology, pedagogy, social pedagogy, special pedagogy,
psycho-sociology, philosophy-history (graduated between 1978-1994), Romanian language, Romanian language and
literature and kinetotherapy.5
2.5 IN SPAIN
Special education teachers work with children with physical, auditory or visual disabilities, or with emotional, behavioral
or learning difficulties. They can use resources and special teaching methods, such as sign language or Braille.
Labor activities
Special education teachers work with students who need additional support in learning. For example, children with
sensory deficiencies, with functional diversity, also with students who have behavioral, emotional or learning or gifted
difficulties.
Among the main functions of special education teachers is the elaboration of individualized plans, adapting the content
of the curricular subjects and the way of imparting them; the writing of evaluation reports and the record of the child's
evolution.
Special education teachers adapt to specific special educational needs and work based on different approaches, depending
on each student.
Generally, the approaches involve:
think of a different way to teach the contents of the subject, for example, using memory games, multisensory
equipment, photos and online games;
adapt the learning environment; for example, excessive noise and lighting can affect students with certain special
educational needs;
provide more personalized support;

5

http://www.ismb3.ro/documente/2017/personal/metodologie_miscare_personal_2017_2018.pdf
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-

use special equipment, such as a computer or a special desk;

Special education teachers work closely with families and tutors, offering advice and guidance. They also attend meetings
with other educators and specialists in public health. They also take care of administrative tasks, such as keeping track of
the students' progress.
Another function of the teachers of early childhood education is to teach Braille to students with visual impairments or
sign language to students with hearing impairments. They encourage students to gain self-confidence and gain
independence, and thus reach their full potential.
Regarding professional opportunities, special education teachers can work mainly in the ordinary school or in special
schools.
In ordinary school, students with special educational needs learn with the other students. Teachers work in a learning
support department, a special unit attached to the school, or in conventional classes, perhaps with the help of other
specialists.
Special schools work with students with serious or complex needs. The intervention in this area is complete, taking into
account the entire educational process and with the support of other professionals.
Another professional option is to work in hospitals, prisons or school boarding schools.
Professional profile
To be a special education teacher, you need:
Have specific training in special education.
Be nice, friendly and optimistic and have adaptability.
Be able to encourage and motivate students.
Being able to face a physically and emotionally demanding job.
Touch, patience and tolerance.
Good communication skills
Know how to maintain discipline and how to handle challenging behavior.
Possess a great capacity for organization and planning.
Have energy and enthusiasm.
To be disciplined.
Have the ability to work well under pressure.
Have good skills to work as a team with other educators and health and social care professionals.
Be able to establish good relationships with parents.
Possess creative and practical skills to develop stimulating and appropriate resources and activities.
And you must own following competencies:
Aptitudes to manage time.
Skills for verbal and written communication.
Aptitudes for teaching.
Aptitudes for listening
Skills for planning.
Ability to concentrate
Able to give clear and concise explanations.
Able to establish good relations with people.
Able to stimulate and motivate others.
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Able to cope with physically and emotionally demanding work.
Able to impose discipline.
Able to get along with various types of people.
Able to keep confidential information.
Braille knowledge.
Knowledge of Spanish sign language.
Energetic.
Enthusiastic.
Flexible.
Computer skills.
Skills to present.
Observer.
Patient.

Official studies
Below are some of the official studies (training cycles or university degrees) that allow this profession to be practiced.
Keep in mind that depending on the field of specialization, it is possible that you have to supplement the training with
other more specific courses in the sector. Ongoing training is a key aspect for professional improvement:
Degree in early childhood education
Degree in elementary education
2.5.1 National legislation on non-formal and formal training for educators on Special Educational Needs
Organic Law 2/2006, of May 3, BOE of Education
Royal Decree 1630/2006, of December 29 BOE, which establishes the minimum teachings of the second cycle
of Early Childhood Education.
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CHAPTER 3: LEGISLATION
3.1 IN BULGARIA
3.1.1 National and local legislation on the inclusion of children and Teens with Special Educational Needs
National legislation
Law on pre-school and education (in force from 01.08.2016) Official Gazette 79 of 13.10.2015.
Regulation for inclusive education, Adopted by Council of Ministers Decree No. 232 of 20.10.2017, Prom. SG, No. 86 of 27.10.2017.
Local Legislation
Each District Administration develops a strategic support strategy for personal development of children and teens, and
each municipal administration develops a municipal strategy for support for personal development of children and teens.
These regional normative documents shall be developed in compliance with and in compliance with the provision of art.
197 of the “Preschool and School Education Act”. At the core of the Municipal Strategies is an Analysis of the needs for
support for personal development carried out by the authorized competent institutions in the municipalities and adopted
by the Municipal Council. Municipal strategies are in line with the Regional Strategies for Supporting Personal
Development for Children and Students endorsed by District Governors of the respective area.
3.1.2 Policies and national and local programs aimed at inclusion of children and Teens with Special Educational
Needs
The strategic framework of policies aimed at the educational and social inclusion of children and young people with
special educational needs is laid down in the “Preschool and School Education Act”. It Includes:
the regulation of inclusive education as an integral part of the right to education - a process of awareness,
acceptance and support of the individuality of each child or pupil and the variety of needs of all children and students by
activating and including resources aimed at eliminating the obstacles to learning and learning, and the creation of
opportunities for the development and participation of children and pupils in all aspects of community life - every child
and every student is important;
New institutions are being set up in the system - Center for the Support of Personal Development and Center for
Special Educational Support. The aim is to develop and implement cross-sectoral policies and to integrate childcare and
schooling, to ensure the activities, services and programs with care for the development of the interests and abilities of
the children in the community. Personal development support centers and specialized service units cover existing service
units in the system. The law provides for resource centers and auxiliary schools to be transformed into regional centers
for support to the inclusive education process, and auxiliary schools to be transformed into centers for special educational
support.
An important step is the transition of the centers for support of personal development to the municipalities, the linking of
their activity with the regional and municipal strategy for community services and their integration with the other spheres
such as health and social.

3.2 IN ITALY
3.2.1 National and local legislation on the inclusion of children and teens with Special Educational Needs
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The ever-increasing number of foreigners among the school desks has ensured that the law responds and disciplines this
phenomenon in an appropriate manner. The protection of the right of access to the school of foreign minors in Italy is
governed by specific legislation:
Immigration Law (L.40 / 1998);
Consolidated text of the provisions concerning the regulation of immigration and rules on the condition of the
foreigner (Legislative Decree 286/1998);
Decree on school autonomy (D. Pr. 275/1999);
“Guidelines for the reception and integration of foreign students” (Ministerial Circular 24/2006)
Intervention tools for pupils with Special Educational Needs (Ministerial Directive December 2012) and the
subsequent Ministerial Circular “Operative indications for students” (n.8/2013) revising the 2006 guidelines.
From an operative point of view the key documents are the two Ministerial Circulars (2006 and 2014), since they regulate
in practice the strategies for inclusion and integration of foreigners at school.
The Guidelines propose a reading of the presence of foreign children and adolescents in terms of inclusion, going beyond
the simple integration of foreigners, with or without Italian citizenship.
The main concepts of the 2013 Circular are two: extension and personalization. The concept of extension refers to the
attention that is extended to the SEN in their entirety, including also specific learning disabilities and social, cultural and
linguistic disadvantage for foreign students, in addition to certified disabilities. The approach is the global and inclusive
take-up of all pupils which implies correct definition and identification of the SEN in their entirety.
The other key concept of the 2013 Circular is that of personalization, referring to the need of planning a personalized
path, to reach the learning objectives, which takes into account individual differences, enhances the potential and
diversifies the training goals.
The reception of foreigners at school is planned with a special document, called “reception protocol”, discussed and
approved by the School Board and included in the Educational Offer Plan of each Educational Institution, which
summarizes the strategies put into practice by the school for the integration and inclusion of foreigners both in terms of
understanding and use of the Italian language, and from the relationship point of view.
The preferred tool to personalize the training offer is the Personalized Learning Plan (PLP) which indicates the strategies
and the practices to be implemented, the educational planning, the setting of the activities in the classroom, the evaluation
parameters of the learning and the minimum criteria expected for the students.
Also in the perspective of personalization, starting from Law 170/2010 (Ministerial Decree 5669/2011), the obligation of
educational institutions (later reaffirmed in the 2012 Directive and the 2013 Circular) to guarantee “the introduction of
compensatory tools, including alternative means of learning and information technology, as well as measures to dispense
with certain services that are not essential for the purpose of the quality of the concepts to be learned “(Article 5, letter
b).
At the Institute level, two other tools are provided for the implementation of the aforementioned guidelines for an
inclusive education, which are the Annual Inclusion Plan (PAI) and the Inclusion Working Group (GLI). The PAI is an
instrument of self-reflection of the schools on their degree of inclusiveness and it should be considered as a specific
deepening of the POF to be drawn up at the end of each school year with the support of the GLI (presided by the
Headmaster) who will “proceed to analyze the critical issues and the strengths of the inclusion interventions implemented
in the year and will formulate a global hypothesis of functional use of specific resources, both institutional and noninstitutional, to increase the level of general inclusiveness of the school in the following year “.
Finally, to support the inclusive actions of the school in the territory, the Territorial Support Centers (TSC) and the
Territorial Centers for Inclusion (TCI) will be established.
3.2.2 Policies and national and local programs aimed at inclusion of children and Teens with Special Educational
Needs
For some decades the Italian school has launched an educational path aimed at the inclusion of all forms of diversity that
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the pupils may bring. The inclusive model, put into practice by the Italian school and governed by the reference legislation,
is based on three constitutive axes:
universalism, which refers to the right of every child to receive adequate education and the duty of the State to
guarantee equal opportunities for access, success and guidance;
the principle of the common school, which is realized through the implementation of classes that accept the
various forms of diversity (gender differences, disabled people, heterogeneity of social and cultural origin);
the principle of centrality of the person in relation to the other, on the basis of which the uniqueness and
specificity of the individual is enhanced in the realization of educational projects, minimizing the tendency to assimilation.
All these actions show that the Italian school has opted for the full integration and inclusion of migrant children at school
right from the beginning, and at the same time it highlights a constant increase in the attention to the plurality of the needs
of the school and for intercultural education as a transversal dimension, common to all subjects and all teachers.
3.3 IN POLAND
The law in Poland currently favors students with disabilities and SEN. The parents have a right to choose between many
forms of education and facilities which, in their opinion and according to the suggestions of a psychological and
educational support center, will give their child the best opportunities of development. Children of foreigners have the
obligation to participate in normal school activities regardless of their level knowledge of the Polish language, and
additional language classes are organized after lessons. Additional teaching of the Polish language is regulated by art. 94a
paragraph 4, 4b and 5 of the Act about the education system and the ordinance of the Minister of National Education of
April 1, 2010.
In recent years, publications in the mother tongue of immigrants have been increasingly published. Their aim is to inform
about the school system in each country: the rules of admitting children to school, school functioning at different levels
of education, rights and duties students, teachers and parents. Thanks to such publications, foreigners they can find out
about educational opportunities and restrictions in the host country, how to enroll their children in school and how to
monitor their educational development.
3.3.1 National and local legislation on the inclusion of children and Teens with Special Educational Needs
The integration of children and adolescents with special educational needs into mainstream school is gaining importance
in Poland. Most region (like Silesia) and frequently also communities, have developed concepts, regulations and
guidelines and now offer corresponding provisions. Inclusion of children with special educational needs in mainstream
education in Poland is a very complex issue which is in the focus of specialists from several fields, such as psychology,
pedagogy, sociology, medicine, social work in recent years.
The process inclusion is by no means an easy one, as not all children and teens in a class are willing to recognize and
accept difference as normality. In addition, the success of inclusion of children with special educational needs also
depends on the way they are accepted by the larger community they live in, which includes besides classmates, family
members and teachers as well.
Methods of Organizing Teaching and Children and Youth (Ministry of Education, Poland, 2003) recommends segregated
approaches: “The teaching of individual students is provided based on the whereabouts of the child, in particular, in the
family home, in the special education center, and in care centers for children.”
Inclusion has developed in Poland as follows:
•
The pupil welfare services are included in the curriculum, and municipalities and schools are obliged to include
the services they offer in the curriculum.
•
Development of inclusion and production of models regarding municipality, school and pupil-level planning,
organization and implementation of inclusive special needs education in co-operation with various interest groups.
•
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a continuous view on the state of special needs education nationwide, as well as to acquire comparative data on the effects
of regional and municipal differences.
•
There are several projects for preventing exclusion of pupils by developing productive learning models and
models to teach.
3.3.2 Policies and national and local programs aimed at inclusion of children and Teens with Special Educational
Needs
The success of creating inclusive education as a key to establishing inclusive societies depends on agreement among all
relevant partners on a common vision supported by several specific steps to be taken to put this vision into practice. The
move towards inclusion is a gradual one that should be based on clearly articulated principles that address system-wide
development and multi-sectoral approaches involving all levels of society. The barriers to inclusion can be reduced
through active collaboration between policy-makers, education personnel and other stakeholders, including the active
involvement of members of the local community, such as political and religious leaders, local education officials and the
media.
Activities aimed at social integration and activation, carried out by social assistance centers in various communities,
towns and regions in Poland (like Silesia) do constitute a wealth of expertise and good practices, which could be better
spread. They do extend beyond the legislative framework defining the tasks of social assistance and are often carried out
in collaboration with and with support of NGO organizations. Those activities include:
•

Program of the Local Activity Centre established by the Municipal Centre for Social Assistance in city Katowice,

•
Voluntary Program carried out by the Municipal Centre for Social Assistance in town - Bytom.
SEN and inclusion are strongly influenced by ‘Educational Policies for Inclusion’. All types of schools provide pupils
with disabilities with psychological and pedagogical support, a specific organization of education and appropriate
working methods, various forms of stimulation, rehabilitation and therapy tailored to their developmental needs.
Providing appropriate support for a disabled student is an obligation of the school director and the authority.
Encouraging linguistic diversity – while respecting the mother tongue – at all levels of education; Incorporating, where
appropriate, traditional pedagogies into the education process with a view to preserving and making full use of culturally
appropriate methods of communication and transmission of knowledge. Non-formal education represents a more flexible
educational contact than traditional education. Both formal and non-formal learning must be matched with the right
individuals. For successful and long-term inclusion, everyone should be given the opportunity for lifelong learning based
on his or her own abilities.
3.4 IN ROMANIA
3.4.1 National and local legislation on the inclusion of children and Teens with Special Educational Needs
The main national legislation refers to Law of National Education Nr 1 / 2011:
•
“ORDER for the approval of the Methodology on the organization of educational support services for children,
pupils and young people with special educational needs integrated in mass education According to the Government
Decision no. 536/2011 on the organization and functioning of the Ministry of Education, Research, Youth and Sport, 51
par. (1) of the National Education Law no. 1/2011,”
•
ORDER on the approval of the Framework Regulation on the organization and operation of pre-university
education establishments Pursuant to art. 21 par. (1), art. 86 par. (1) and (2) and art. 94 par. (2) lit. g) and s) of the National
Education Law no. 1/2011, with the subsequent amendments and completions, and on the basis of the provisions of the
Government Decision no. 44/2016 on the organization and functioning of the Ministry of National Education and
Scientific Research, as amended and supplemented.
National strategy on the education of people with special educational needs in the context of inclusive education
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The national strategy highlights the ways of ensuring the right to education, access and school participation of people
with SENs on equal bases with other pupils and students, based on the fundamental principles enshrined in the Romanian
Constitution, European and Romanian legislation, for example:
The right access to compulsory education free of charge for all and for any school-age person - school inclusion
and non-discrimination;
The right to quality education for all pupils (effective and effective school participation);
Equal opportunities (equal access and school participation);
The right to a differentiated education based on educational pluralism.
National context
Inclusive education is based on a series of normative acts and documents from national legislation, such as:
The Constitution of Romania, Article 32 - The Right to Education
The Law on Education no. 84/1995 republished, as subsequently amended and supplemented GD no. 1217/2006
on the establishment of a national mechanism for the promotion of social inclusion in Romania, on the basis of which a
social inclusion unit was established and their coordination is carried out by the National Commission on Social Inclusion.
Law no. 272/2004 on the protection and promotion of children's rights also refers to non-discrimination as well
as the right to education, including for persons with disabilities. Government Decision no. 1251/2005 on measures to
improve the learning, training, compensation, recovery and special protection of children / pupils / young people with
special educational needs within the special and specially integrated education system regulates the education system for
children with special educational needs in special schools and in mass schools. This normative act introduces the
institutional structure called Resource Center and Educational Assistance, which offers increased chances of unification
and coordination of educational services offered to all children.
Law no. 448/2006 on the protection and promotion of the rights of persons with disabilities, republished. has
many novelty elements about education and education for people with disabilities.
The school integration of children with SENs is carried out through special education units, by special groups and classes
integrated in public and individual schools in pre-school and school curricula, including in units with teaching in the
languages of national minorities. Children with deeper, severe, and / or associated deficiencies are usually enrolled in
special schools. Children with visual impairments, learning difficulties and language disorders, with socio-affective or
behavioral disorders are usually integrated into mainstream schools and benefit from educational support services
(psycho-pedagogical assistance). In special schools, children with disabilities benefit from a curriculum based on their
degree and type of deficiency, they can follow the school's curriculum, the curriculum of the adapted school's school, or
the curriculum of the special school. The duration of the schooling differs also according to the same criteria.
Even if, in the context of the law and strategies, the trend that should be remarked is towards inclusion in mass schooling,
the practice is far from it. There are several reasons for the system moving slower than it is supposed to, in regard to
educational inclusion:
1.
Resistance from teachers in special schools – they are concerned towards keeping their jobs. Including more
people would lead to them having fewer and eventually almost no pupils to teach in special schools. They fear they might
lose their jobs, thus keep arguing for the need of special schools.
2.
Resistance from teachers in mass schools – most of them have no training whatsoever in dealing with children
with special educational needs. They fear they will not be able to manage the classes, should pupils with special
educational needs be joining. Thus, they prefer not to support integration.
3.
Resistance from parents of children without special educational needs – they fear inclusion would be detrimental
to their own children. Thus, they reject children with special educational needs (especially children with disabilities or
behavioral problems). They have a hate speech towards children with disabilities that unfortunately is transferred to their
own children. This cycle of hate is fueled by the lack of conflict management skills of teachers and their low competence
in integrating children with special educational needs.
4.
Families of disadvantaged youngsters/children (especially economic disadvantages) – they obtain special needs
certificates for their children, as by doing so they can send the children away in special schools. The board and lodging
for pupils in special schools coming from other cities/villages is offered free of charge. Thus, poor families use the system
in order to have more financial stability. This is clearly a detrimental strategy to a child with normal development, since
it negatively impacts his/her self-esteem, abilities and can lead to psychological problems such as depression and anxiety,
along with reduced social integration.
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The cycle presented above is strong, and it is bound to stay in place until all actors are addressed simultaneously.
Local legislation: Strategy for the development of social services at the Timisoara municipality 2017 -2022
General objective X: Diversifying community-based services for people with disabilities and providing family assistance
for the purpose of keeping people with disabilities in the community.
3.4.2 Policies and national and local programs aimed at inclusion of children and Teens with Special Educational
Needs
Education policies for youth at risk and disabled / special educational needs
Developing inclusive practices - when planning lessons, all students are considered. Lessons develop understanding and
sense of respect for differences.
Support services for children with special educational needs integrated in ordinary schools
For children with language and learning difficulties there are "interdisciplinary logopedic centers" with specialists who
develop specific therapies to correct language disorders and overcome learning difficulties. For children with behavioral
disorders and adaptation difficulties there are "psycho-pedagogical assistance centers" that have psycho-pedagogical
counselors who provide services to both children at risk and crisis and their families. For children with deficiencies
diagnosed in child protection committees there are educational support services provided by support / itinerant teachers.
Also, along with the class teacher, the support / itinerant teacher specifies working arrangements for specific chapters,
themes, lessons, and sensitizing them about the need for recapitulations. He also proposes ways to work on certain
learning sequences where children have difficulty and perform some rehabilitation intervention aimed at curricular
learning in a context other than class (resource center, logopedic cabinet, etc.).
These rehabilitative educational intervention activities take place either individually or with the group of children,
gradually proposing learning sequences, tasks that they can initially successfully accomplish to awaken interest in learning
and develop a sense of self-confidence and confidence.
SEN is more often considered in relation to disability or being a part of the social protection system. There are currently
no regulations in Romania regarding educational inclusion of children/young people of immigrants or refugees. In theory,
they can obtain a special certificate due to language barriers, but due to the low number of people in this situation, there
is no proof of whether or not they are given these certificates. In Romania, minorities are also given the option of studying
in their own language.
Lack of legislation in the context of educational integration of immigrants/refugees is, by no means, unexpected. Since
in 2018, Romania will receive 40 Syrian refugees and in 2019 other 69, such low numbers make it less urgent for the
country to adopt new regulations, some laws are being proposed however. The bigger problem in the country is in fact
emigration, not immigration.
3.5 IN SPAIN
Legislative framework spanish:
LeyOrgánica de Ordenación General del Sistema Educativo .Consultadoel 26 de octubre de 2017
Law 13/1982, [3] of April 7, on Social Integration of the handicapped. Title VI, Section III, articles from 23 to
31.
Royal Decree 334/1985, [5] of March 6, on Ordination of the EE
Organic Law 8/1985, of July 3 (L.O.D.E.), which regulates the right to education of all Spaniards.
Order of January 30, 1986, establishing the proportions of staff / students in the centers with US students
Royal Decree 969/1986, of April 11. which is created the US National Resource Center
Order of September 18, 1990 laying down the establish the proportions of professionals / students in the
educational attention of students with special needs.
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Organic Law 1/1990, of October 3, of Ordination General of the Educational System (L.O.G.S.E.). [2]
Preliminary Title, article 3, paragraph 5 says: "The lessons learned in the previous sections are will adapt to the
characteristics of students with special needs".
First Title, Chapter V, of EE: Articles 36 and 37. Law 20/1991, of November 25, on the promotion of the
accessibility and suppression of architectural barriers. Completed and improved with Law 5/1995, of May 30, on domain
limits on real estate to eliminate architectural barriers to people with disabilities.
Royal Decree 696/1995, of April 28, on ordination of the Education of students with SEN.
Order of July 10, 1995, which regulates the adaptation of the Physical Education curriculum for students with
SEN in the Unified and Polyvalent Baccalaureate, in Vocational Training of first and second grade and in the Secondary
education.
Organic Law 9/1995, of November 20, of the Participation, Evaluation and Government of the Centers Teachers
(L.O.P.E.G.). SECOND ADDITIONAL PROVISION. Schooling of students with SEN.
Order of February 14, 1996 on the evaluation of the students with SEN who study general education established
in the Organic Law 1/1990, of October 3, of General Regulation of the Educational System.
Order of February 14, 1996, which regulates the procedure for conducting the psycho-pedagogical evaluation
and the school attendance report and establish the criteria for the schooling of students with SEN.
Order of April 24, 1996, on duration of the period of compulsory schooling of students with SEN, associated
with personal conditions of giftedness intellectual.
Resolution of April 25, 1996, on the preparation of the curricular project in the centers of EE
Resolution of April 29, 1996, of the Secretariat of State of Education, by which the procedure to follow to guide
the educational response to students with SEN associated with personal conditions of intellectual giftedness.
Resolution of March 20, 1997, of the Secretariat of Education and Vocational Training, by which are determined
the deadlines for submission and resolution of the files of students with SEN associated with personal conditions of
intellectual giftedness.
Royal Decree 2021/1997, of December 26, by which the organization and functions of the Royal Board of
Prevention and Attention to Persons with Disabilities. (Validuntil September 6, 2001).
- Order of May 29, 1998 whereby they are convened EE grants for the 1998-1999 academic year.
Order of March 22, 1999, regulating the Training programs for the Transition to Adult Life intended for students
with SEN schooling in centers of USA.
Resolution of May 20, 1999 by which it is proposed a model of training programs for the Transition to Adult
Life, aimed at students with SEN schooling in US Centers.
Resolution of June 29, 1999, of the Secretariat General Education and Vocational Training, by which establish
the models of certificates for students who finishes his schooling in the training programs for the transition to adult life
(B.O.E. 8-7-99).

3.5. 1 National and local legislation on the inclusion of children and Teens with Special Educational Needs
The Educational System will have the necessary resources so that students with SEN, temporary or permanent, can
achieve, within the same system, the objectives established with general character for all students.
Organic Law 1/1990, of October 3, on General Regulation of the Education system. Chap. V. From the USA Art. 36.1.
The Royal Decree of April 28, 1995 on Education Special also notes that the teachers who attend to students with special
needs, will have the advice and support of the Educational Guidance Teams and Psycho-pedagogical: Early care teams,
Teams general, to provide advice and technical pedagogical support to early childhood and primary education centers and
to education centers special and specific equipment, to provide support to the previous and to the guidance departments
of the Institutes of Secondary education in which students with SEN are enrolled and, in collaboration with them, to the
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specific students who precise. Its scope of action is also provincial (it will encourage the recognition and study of sign
language and its use in schools that school students with needs specialties associated with severe hearing impairments or
deep).
Special mention must be made to what is established by the Ministry of Education when it promulgated in July 1995, a
Order of application in the Baccalaureate Centers, Training Professional and Secondary Education in your area of
management, regarding the Physical Education curriculum of the different BUP courses, first and second grade FP, and
Education Secondary, where it will be adapted for those students with special educational needs associated with disability
motor or sensory, temporary or permanent the following:
The waiver of this subject will be limited to students older than 25 years or that they reach that age in the period
for the to formalize the registration.
Requests for adaptations will be made to the address of the Center by the students or, if they are minors, by their
parents or legal representatives, and will be accompanied by the corresponding medical certificates.
The Physical Education department will agree on appropriate adaptations in view of the certificates, as well as
the result of the evaluation and the opinion issued by the center's orientation department, or the Orientation team
Educational and Psycho-pedagogical that correspond.
The evaluation of the learning of students with special needs to which this Order refers will be made according
to the objectives and contents proposed for them in the corresponding curricular adaptation.
The following basic rights are recognized to the student: a receive the necessary support and support to
compensate the shortcomings and disadvantages of personal, family, economic, social, and cultural, especially in the case
of presenting SEN, which prevent or hinder access and permanence in the system educational.
Organic Law on the Quality of Education. Chap. II. Of the Rights and Duties of parents and students. Art.2.2.f.
The education system will have the necessary resources so that students with SEN, temporary or permanent, can achieve
the objectives set in general for all students.
Organic Law on the Quality of Education. Chap. VII. Section 4 of the students with SEN. Art. 44.2.
Material resources and elimination of barriers architectural
The different autonomous organisms and universities of the Spanish territory allocate economic resources every year for
the provision of materials and equipment (didactic, adapted furniture, technical aids, etc.), improvements in centers as for
the elimination of architectural barriers in centers school.
The procedures for requesting said resources are they establish through the criteria:
The educational centers will make the request to the different educational organizations that correspond to their
autonomous community in relation to minor works, equipment and improvements in centers, aimed at attention of students
with SEN.
In the case of assistive technologies for communication, locomotion or adapted furniture, the request must be
accompanied by report from the guidance team educational and psycho-pedagogical specific in the case of requiring
major works destined to the elimination of architectural barriers, the centers must make an application to the Directorate
General of Centers, Educational Planning and Inspection corresponding to its Autonomous Community.
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CHAPTER 4: INCLUSIVE METHODOLOGIES
4.1 IN BULGARIA
Children and students in the system of pre-school and school education are provided with general and additional support
for personal development. Support for personal development provides an appropriate physical, psychological and social
environment for developing the abilities and skills of children and students. Support for personal development is provided
in accordance with the individual educational needs of each child and each pupil. General and additional support for
personal development is provided where the children or students are in kindergartens, schools, and support centers for
personal development.
In Schools
Children in kindergarten and school students are provided with general and additional support for personal development.
General support unites the existing types of educational environment in our country - educational institutions, centers
for support for personal development, centers for special educational support, regional centers for support to inclusive
education, hostels, observatories and others, whose function is to support the internal structure for developing
differentiated approaches to meet the diversity of educational needs. General support is primarily responsible for the need
for prevention and timely recognition of learning difficulties in children and students and the need to recognize children's
gifts.
Additional support for the personal development of children and pupils is provided on the basis of an assessment of
their individual needs. The assessment is performed by a child or pupil's personal development support team approved
by order of the nursery school or school for a particular child or pupil, comprising a psychologist and/ or pedagogical
counselor and a speech therapist in the kindergarten or school, teachers in the group in the kindergarten/ class teacher and
teachers who teach the pupil at the school. Assess the risk and safety factors in the situation of the child or the student
and its environment.
The support team for personal development in the kindergarten or school is created by an order of the director for a
specific child or pupil - with special educational needs, at risk, with prominent gifts, with chronic diseases, for each school
year. The team consists of a psychologist and/ or pedagogical counselor as well as a speech therapist. The team can be a
resource teacher/ special pedagogue, as well as other specialists according to the individual needs of the child or student.
The team may include representatives of child protection bodies and juvenile delinquency authorities. The team is guided
by the team leader defined by the order of the director. The parent or, where appropriate, a representative of the relevant
regional center for support to the inclusive education process and/ or the center for personal development support is
involved in the work of the child or pupil team. For specific activities of the support plan, external specialists may be
attracted to the kindergarten or school.
In recreational centers
The Centers for Special Educational Support function in conjunction with and interact with educational institutions in the
system of pre-school and school education, with specialized institutions for children, with social services in the
community, with health institutions and integrated health-social services and with parents.
The Center for Special Educational Support provides: 1. Diagnostic, rehabilitation, correction and treatment of children
and pupils for whom the evaluation of the regional center for support of the inclusive education process has determined
that according to their educational needs they can be trained in a center for special educational support; 2. pedagogical
and psychological support; 3. implementation of support and training programs for the families of children and students;
4. education of children and students in compulsory pre-school and school age and vocational training for acquiring the
first degree of professional qualification and/ or for acquiring qualification for part of a profession.
In families
Seminars with parents - this is the most popular group form of work and parenting. They can be organized by special
schools, universities. According to the type of seminars they are differentiated as: short-term (1-2 days) and long-term
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(from 1-2 months to permanent ones - 1 day per week to attend collections).
Support groups - this form can be implemented by the special school (for deaf or visually impaired children), out-ofschool services for inclusive education and early intervention, by the Teacher Education Universities. This group form
for parenting requires a highly trained specialist.
Weekends with parents - this form can be realized in different places for relaxation.
Workshop - the form is designed for the child's siblings – brothers, sisters. Brothers and sisters over 4 years of age can
participate. The best school for organizing the activity is the special school. It is of particular importance to know the
attitude of the brothers and sisters towards the child with special needs.
Visits at home - an extremely common form of work and support for the families of children with unique needs.
Dissemination of special literature - parent manuals, brochures and leaflets should be written in an accessible language
without unnecessary details and contain appropriate illustrations.
4.2 IN ITALY
The main purpose of the inclusion paths in educational contexts is to respect the specific needs of all learners, planning
and organizing learning environments and activities, so as to guarantee individuals to participate actively and
independently. Inclusive didactics is, therefore, an equitable and conscious way of teaching, for which educators are
responsible (both in formal and non-formal contexts) and is addressed to all learners, not only to those with Special
Educational Needs.
Educators must be able to plan and decline their discipline in an inclusive way, adopting a creative, adaptive, flexible
teaching that takes into account as much as possible of the real conditions that the reference context presents. To this end
the methodological rigidity must be overcome and the dimension of the dialogue in an affective-relational key must be
emphasized. This is the only way to understand everyone's needs and propose effective and functional solutions to the
group.
In inclusive teaching attention must be paid to 4 elements:
the specific problem;
the personal response of the subject to that problem;
the context that can become part of the problem or contribute to the solution
interventions, not only on the subject, but above all on the whole system and its specific needs.
There is a wide range of methodological approaches that research and application in the field have shown to be the most
effective for an inclusive education. Below are some of the following:
cooperative learning: develops forms of cooperation and mutual respect among students and conveys knowledge/
skills / competences. It is essential that each student can make his own knowledge and skills available to everyone and
can learn to share them with others as a way to facilitate socialization.
tutoring: based on peer learning and work in pairs;
laboratory teaching: it favors the centrality of the child/boy according to a constructivist logic that considers the
student at the heart of the process, an active protagonist of the construction of his own knowledge. This type of teaching
realizes the synthesis between knowing and doing, stimulating the creative productivity through which one can learn
actively and advantageously those skills with which to build one's knowledge in a critical and autonomous way.
structured and sequential work: it proposes activities with a fixed model and from a simple to a complex level
to encourage and facilitate the performance, the memorization and the order in the exposure of the contents;
multisensory didactics: constant and simultaneous use of multiple perceptual channels (visual, auditory, tactile,
kinesthetic).
4.3 IN POLAND
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The inclusive methodologies focus on immigrant and refugee children, youth and families. Immigrant and refugee
families are an important of Poland families, but experience distinct challenges. The aim is to increase understanding of
their challenges and of the supports they need to improve their integration into society.
There is an overwhelming pressure on children and youth to quickly integrate into the new culture. Additionally,
adolescents are under peer pressure to ‘fit in’ while trying to negotiate their identity between two cultures. “Many youths
feel torn between their desire to ‘fit in’ with their peers and their desire to meet their parents’ expectations”.
Adolescence, a particularly difficult time for all children, is especially difficult for immigrant children because they are
trying to forge an identity in a “context that may be racially and culturally dissonant.
Educators, anthropologists, and sociologists have developed two types of hypotheses to address the different patterns of
achievement among immigrant children populations.
Non-formal education has the ability of seeing the person as a whole, taking into account and meeting individual needs.
Participation creates conditions for inclusion. One of the basic values of non-formal education is that you must have a
citizen’s perspective on education in order to be included in society. It is not a one-sided transfer of knowledge and skills
but more of a true meeting of equals where the meeting adopts a holistic perspective and includes topics such cultural and
social life, exercise and health. Non-formal education is based on the fact that inclusion is a process that involves
participation from those who are new to a society and those who already belong to one. Successful inclusion is achieved
with and not for newcomers and together with the already established population.
In Schools
Immigrant children face a broad and inadequate social support to compensate for broken community ties in their native
countries and loss of support necessary for psychological well-being. Although the immediate focus of the Salamanca
Conference was on special needs education, its conclusion was that: ‘Special needs education – an issue of equal concern
to countries of the North and of the South – cannot advance in isolation. It has to form part of an overall educational
strategy and, indeed, of new social and economic policies. It calls for major reform of the ordinary school’ 6. An
‘inclusive’ education system can only be created if ordinary schools become more inclusive – in other words, if they
become better at educating all children in their communities.
The purpose of inclusive education is to ensure that all students gain access to knowledge, skills and information,
regardless of their strengths or weaknesses in any area.
Beyond Integration:
Integration allows students with disabilities to study in mainstream environments
Inclusion gives students the right to a high-quality education.
In integrated settings, students need to adapt to the existing curriculum and are at risk for marginalization if they
cannot adapt.
The purpose of inclusion is to make sure that students with special needs are integrated in the general education setting
for as much of the day as possible, with the supports they need to be successful. Inclusion strategies can include coteaching, consultative services, paraprofessional support, modifications to curriculum or testing, accommodations for
specific disabilities, and other services. Education takes place in many contexts, both formal and non-formal, and within
families and the wider community. Consequently, inclusive education is not a marginal issue but is central to the
achievement of high-quality education for all learners and the development of more inclusive societies. Inclusive
education is essential to achieve social equity and is a constituent element of lifelong learning.
In recreational centers
Recreation centers in Poland complement schools and are open all year round. Recreation center are intended to contribute
to pupils’ growth by supporting and stimulating their development and learning, as well as to allow parents to combine
parenting with gainful employment.

6

UNESCO. 1994. Th e Salamanca Statement and Framework for Action on Special Needs Education. Paris, UNESCO/Ministry of
Education, Spain.
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The recreation center must also be organized in such a way that it allows parents to work or study.
Recreation centers complement school in two ways:
In terms of time, by receiving pupils during the part of the day when they are not in school, and during holidays.
In terms of content, by giving pupils partly different experiences and knowledge than what they normally get at
school.
Recreation center are often coordinated with schools. This coordination can be of staff, premises and/or pedagogic
activities. Education in a recreation center is offered as soon as it emerges that a pupil needs it. A place is offered at a
recreation center by, or as close as possible to, the school unit that the pupil attends. Pupils who need special support in
their development due to physical, mental or other reasons offered education in a recreation center.
Special and customized club facilities offer leisure activities for people with physical or mental disabilities or with other
special needs.
In families
Immigrant children are often described as having to straddle two cultures without fully identifying with either group. The
process of immigration is potentially a severely stressful occurrence for immigrant children and families.
In Poland it is often Parental support practices and involving parents in early intervention. Legislation in Poland promotes
close cooperation between professionals and families, which is also notably encouraged, a national implementation
program encourages the development of Early Childhood Intervention services.
Parents of children with special needs often report feelings of isolation and high levels of stress, with several studies
pointing to an increase in depression. The stress of having a child with SEN can challenge family functioning through
exerting pressure on parental well-being, the well-being of siblings and other relatives, spousal relationships, extraspousal support, and negative effects on parenting behavior.
Parental responsiveness and sensitivity are necessary for children with SEN to develop secure attachments, yet these are
liable to be compromised by the stress exerted on some parents. The time-intensive nature of the care required by many
children with SEN also presents an inherent risk of parental burn-out. Providing support to parents with SEN is therefore
vital to both the flourishing of the child and of the family as a whole. Involvement of parents of children with SEN is a
vital factor in promoting inclusive schooling.
The program actively promotes partnership working through regular "team around the child", meetings with families,
designed to keep parents at the center of decision making.
National program such as:
(EPUB) - Program SEN (learning communication), the most important issue for the full integration of immigrant
children is the question of learning the country in which they live, and for this reason schools and institutions are offered
support in the organization of language lessons
Nowa Era, Young Digital Planet (YDP),
Promote partnership working with parents via a system of regular meetings,
Joint writing of Family Service Plans, shared information, shared training and where appropriate, regular support
from a lead professional or key worker.
All provision in Poland has a holistic approach to the child and family, with close cooperation between professionals and
the family a priority. Families are involved in suggestions for action and intervention and are offered guidance and
counselling. Establishing meaningful relationships with families is a critical aspect our work in Foundation Family Center.
When it comes to families of children with special needs, who may be simultaneously interacting with several different
professionals from varying agencies or disciplines, establishing relationships becomes even more salient.
The first step in establishing meaningful relationships with families of children with special needs is to spend time
discovering their wishes and concerns for their children and hearing their views about what their children are able to do
at home. Maintaining this communication throughout the year is very important.
The following guidelines that reflect family-centered practice:
•
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•

Facilitating collaboration between families and professionals,

•
Honoring and respecting family diversity in all dimensions (cultural, racial, ethnic, linguistic, spiritual, and
socioeconomic),
•

Recognizing family strengths and the different approaches that families may use to cope,

•

Sharing unbiased and honest information with family members on an ongoing basis,

•

Social inclusion and transition to adulthood,

•

Encouraging family-to-family support and networking,

•
Supporting children within the family
Parenting support is a key tool to empower families and guaranteeing that children have a better chance to integrate. Good
parenting is crucial to prevent addiction, problems in school, alienation, crime and mental health issues.

4.4 IN ROMANIA
In Schools, the most frequent documents developed and used are the Custom Service Plans (PSP). Their features are:
•
•
•
•

Establishing priority needs for the development of the child’s potential and capacities, by areas of intervention;
Setting goals / objectives, services and intervention programs for the beneficiary;
specification of responsibilities, identification of resources and services available in the community;
Setting the time budget to achieve the objectives.

Integrating children with SEN in the normal schools:
•

interactive learning that involves the use of learning strategies focused on cooperation, collaboration and
communication among students on didactic activities, as well as on the interaction between teachers, teachers
and pupils;
• jointly developing learning objectives (educator - student) because each participant in the act of learning has the
ideas, experiences and personal interests to be taken into account in the design of didactic activities;
• demonstration, application and feedback - any learning process (especially for students with CES) is more
effective and easier to understand if the information presented is demonstrated and applied in real life situations,
and there is a continuous feedback along of the whole process;
• ways of supporting the learning process - pupils with CES need active learning support at times, both during
classroom and non-class activities, by developing an educational partnership with certain categories of
specialists, students' families.
• In teaching activities for pupils with SEN, expositive methods (storytelling, exposure, explanation, description)
may be used, but certain requirements must be met:
• use appropriate language according to the level of verbal communication;
• the presentation is clear, precise, concise;
• ideas to be systematized;
• to use intuitive methods and materials;
• to use control questions to check their understanding of content and to intervene with new explanations when
required.
For mentally disabled students, the use of storytelling as a didactic method must be accompanied by illustrative,
suggestive or film footage, as it is easier to get the attention and facilitates the affective and motivational involvement of
students in the lesson sequences.
In recreational centers
Special education centers, resource centers and other types of centers - educational units organized by the Ministry of
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Education or by non-governmental organizations in partnership with the Ministry of Education aim at the recovery,
compensation, rehabilitation and school and social integration of different categories of children / young people with
SEN. These are considered as special education alternatives, the content of which can also be based on certain
experimental pedagogues (Montessori, Freinet, Waldorf, etc.);
The intervention includes various educational techniques and various therapies:
•
•
•
•
•
•
•
•

Cognitive - behavioral therapy (ABA program elements): aims at improving adaptive behavioral skills eg.
communication and discouragement of aggressive disruptive behaviors
Operational learning of speech (creation of new ways of communication - PSEN)
Strategies and techniques of TEACCH intervention
Acquiring basic skills and building personal autonomy
The Language Disorder Therapy
Physical Therapy
Complementary therapies through music and art (tactile, visual and auditory stimulation)
Occupational Therapy

In families
Techniques used in the development of social concepts in children with SEN:
•

Role play. Activities like dancing, eating in the restaurant, meeting with a person of the opposite sex, etc. taught
through role play can provide a model of practice.
• In vivo counseling / learning. This technique involves the use of all the moments of a day in which the
opportunity to learn social behaviors appears. For example, if a child leaves the bathroom and returns in class
with pants that are not drawn, the others (family / educators) will not do this in the hallway or in the classroom
but will return to the bathroom and explain that there is the place, when he has to pull his pants on him.
• The pattern. Adults or colleagues can show how something can be done by demonstrating that.
• Photos, pictures, drawings.
• Video cassettes, audio cassettes or books
• Support groups.
Unfortunately, in Romania the involvement of the family in the education of the children and teens with special
educational needs is not very well developed. Many parents get involved in spite of the rather closed system, however
others don’t engage at all and don’t care about the development of their children.
4.5 IN SPAIN
In Schools
Attending to the different fields from where you study and works on EE we can consider EE:
"as a set of educational actions, inserted within of a general education system, which tend to the attention and support for
people who have difficulty in achieve successfully, basic behaviors demanded by the group social and cultural to which
they belong, an education no longer focused on the child exclusively, but also on the environment, in the shortcomings
of this and in the possibilities and teachers' skills to meet the needs of teachers all the children".
Within some current pedagogical currents, they are cited four basic principles on which EE is framed these are:
Standardization implies that as much as possible the person with disability must have the same rights and
obligations than the other members of society; This does not mean denying disability, but aim at the development
of individual capacities of each subject receiving attention particularly through the ordinary and proper services
of the community, bearing in mind that only in cases you can receive it in specific institutions.
Individualization that responds to particular criteria in terms of professional and therapeutic intervention.
(curricular adaptation, special methodology, etc.)
Sectorization responds to the fact that educational services specials are provided in the place where the student
with disability lives and develops. That is, implement the means for service to be provided even when there are
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no in place specific institutions.
The integration that follows from the principle of standardization, in that in the use of the devices of the
technique and organization of social services, will ensure that students with disability receive the necessary
assistance within the normal groups and not segregated.
In short, and as defined by the Ministry of Education and Science, EE is understood as an educational process dynamic
that recognizes and addresses the diversity of the student and in which is supported to allow it to achieve goals more
adjusted to their personal characteristics.
What types of students with SEN are attended in the ordinary centers?
Schooling in ordinary centers is proposed those students with SEN for whom it is estimated that require access and / or
significant adaptations of the official curriculum that corresponds to them by their age, as well as when it is considered
that such students can achieve an acceptable degree of social integration in a group ordinary school.
To determine the mode of education to which ascribe to a student, previously you have to make a multi-dimensional
assessment in which the following aspects:
Personal characteristics of the student
Revealing data of the student and his environment
Orientations to make organizational adjustments and curricular
Data for administrative and statistical use (does not include written information that affects the personal privacy
of the student and family)
What modalities of integration are contemplated?
Complete Integration Modality. Students with insignificant adaptations of the curriculum. Are those
adaptations in the access elements to the curriculum, (personal elements, materials and their organization) and /
or adaptations in the basic elements of the curriculum as objectives, contents, methodology and evaluation. The
educational response to the SEN demand of the student will be held in the ordinary classroom.
Modality of Combined Integration. Students with significant adaptations of the curriculum are those
adaptations in the access elements to the curriculum and adaptations in the curricular elements that imply taking
as a frame of reference cycles lower than the student is integrated and / or is receiving this response from other
support services specialized for aspects not contemplated in the ordinary curriculum. The educational response
that will be provided to the student in the ordinary center by the specialist teacher individual level or in a small
group, outside the context of ordinary classroom will not exceed 50-60% of the class schedule of the same. ,
trying to be as long as possible in the classroom.
Modality of Transitory Integration. Students with very significant adaptations of the curriculum are those
adaptations in the personal elements and materials that involve the use of resources very specific, as well as the
prioritization and / or suppression of objectives and content blocks of the ordinary curriculum, for favor the
acquisition of personal and social autonomy.
The educational response that is provided to these students will have a functional character and will tend to get in it, the
level of personal and social autonomy that allows and facilitates greater school integration, as well as the acquisition of
basic skills and abilities for their daily life.
What are curricular adaptations?
Curricular adaptation is understood as the accommodation or adjustment of the educational offer common to the
possibilities and needs of each one (Martín, 1989).
When we talk about curricular adaptations, we are talking about everything, first and foremost, a planning strategy and
teaching performance, and in that sense a process to try to respond to the learning needs of each student. The curricular
adaptation is a decision-making process on the elements of the curriculum to give educational answers to the educational
needs of students by making changes in the elements of access to the curriculum and / or the same elements that constitute
it.
Individual Curricular Adaptation, ACI, is the set of measures designed to meet the educational needs of a student.
For its elaboration, the official curriculum will be taken as reference.
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Requires a prior evaluation. No matter how "significant" they may be, realistic goals must be set in them that
can be fulfilled, depending on the needs that are posed and the means with which they are counted.
The family will be informed about the process and development. This task corresponds to the tutor / a but the
specific professionals that correspond may participate in this function. They are responsible, in their design and
development, for the student's team of teachers.
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In recreational centers
What are the special or recreational education centers?
The educational needs of certain students, due at the origin of their disabilities, they cannot be met adequately without
launching a series of actions pedagogical aspects, both of a curricular nature and relative to specific resources different
from the usual ones. Royal Decree 334/85, of March 6, on the Regulation of the EE, recognizes that according to the
principle of standardization the people are not to receive or use exceptional services anymore than in strictly necessary
cases. In accordance with this indicates that the action of the EE can be developed in two Types of institution:
Ordinary educational centers, under the educational integration.
Specific centers or units of EE
The existence of EE Centers is contemplated in this way, public or private institutions, which serve as a bridge for meet
the educational demands of those students whose SEN, for disabilities of psychic, motor or sensory origin. They demand
greater integration and through which promote the maximum quality of life and physical, psychological well-being And
social.
On October 3, 1990, Law 1/1990 was published, General Regulation of the Educational System, (LOGSE), which
included:
On the one hand, EE is introduced into the education system as one more aspect of the so-called "teachings" of
the general regime »(Pre-school, Primary and Secondary Education), which stops having an end subsidiary,
proposing that students with SEN can achieve the general objectives, together with the rest of the students.
On the other hand, regulates the coexistence of two types of centers depending on the characteristics of the
students setting the need for integration of students with SEN in the ordinary centers when he states that said
students will be governed by the principles of normalization and of school integration and giving entrance to the
possibility that there are EE centers, when it specifies that the schooling in them will be carried out when the
student's needs cannot be met by a ordinary center.
EE centers are a necessary and appropriate option for respond satisfactorily to the educational needs of certain students
who, failing that, would not find most of the ordinary centers appropriate conditions and means to favor its development.
Within these centers different professional figures work among which:
-

-

PSYCHOLOGIST / PEDAGOGO:
1 for every 90 - 100 students
1 for every 15/20 students with serious problems of personality or autism
SOCIAL WORKER:
1 for every 90 - 100 students

What characteristics do the students have the special education centers?
In accordance with the pertinent psycho-pedagogical evaluation, they will enroll those students in the EE centers that
require significant adaptations and to an extreme degree in all the areas of the official curriculum that corresponds to him
by his age, students with SEN associated with a deficiency severe or profound mental illness, multiple deficiencies and
disorders personality linked to psychosis and autism.
Beneficiaries
In EE centers, it will be possible to go to school, after a proposal and decision of the Educational Guidance Teams and
Psycho-pedagogical (E.O.E.P.) and counting on the opinion of the family, students with SEN associated with severe
mental retardation and profound, multiple difficulties and personality disorders linked to psychosis and autism.
In the EE centers, schooling will be carried out compulsory, basic education, with a duration of ten years.
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Applications
To enroll a student in an EE Center they must follow the following steps:
The student must be assessed by the Orientation Team Educational and Psycho-pedagogical (E.O.E.P.) of your
area of residence or by the Early Care Team (E.A.T.) if the student has less than five years.
The schooling proposal of E.O.E.P or E.A.T. will include the conformity of the family and the proposed Center
that best suits your needs.
The Educational Inspection Service will make the decision about their schooling being communicated to the
Centers who will contact families.
In families
The purpose of the evaluation of the family context within the Psycho-pedagogical evaluation, is the clarification of the
aspects of the child's family life that are affecting his or her teaching-learning.
In the Evaluation of the family context you have to be especially careful. This precaution is largely due to measure that
information is being collected in a medium that does not will be the priority means of action, and, on the other hand,
many of the families of children with difficulties have had and will have to comment on your child's history and aspects
of his family life repeatedly in various services.
This involves making an effort to narrow the field of information, in a manner adjusted to each case and depending on
the previous information already available. Neither for reasons of time nor of opportunity to seek comprehensive
information on each and every one of the variables that will be examined continuation.
On the other hand, in a collaborative dynamic, it is fundamental not only to involve the families in the why and for what
of the different aspects that are asked, but also incorporate those that from the point of view of the family are relevant:
their own explanations, their vision of what aspects facilitate and which hinder the learning of your child, etc.
In the information that the families contribute can be distinguished three large, closely related fields:
Data on the student in his family environment.
Facts about one's family environment that favor or hinder the development of the child. Family-school
relationship: information about the relationship past and present that the family establishes with the school and
the faculty most directly involved in the education of their son, provides essential clues to plan the possibilities
of collaboration. These data allow us to understand some of the behaviors of the students, which reflect the
fluidity or tension between both institutions, within this section would include the relationship of families with
the team psycho-pedagogical, given that it is not about services belonging to the school environment that also
influences good measure on the possibilities of collaboration and involvement of the family in the educational
process.
Data on the social environment that favor or hinder the student development.
The study of factors that transcend the family environment it must also be done according to the needs of the student, and
not as a simple enumeration of resources or characteristics statistics.
Characteristics and services of the town or neighborhood: possibilities that it offers the student. Extracurricular services
with which it has the student to meet the health needs, economic, social, etc., the extent to which the family knows and
uses them, and their degree of satisfaction in this regard.
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Reference groups outside the school and family context
In the Secondary Stage, the groups of friendships with which the student identifies and shares his leisure time, the degree
of integration in them, and the type of values that sustain. Likewise, affective relationships and couple that appear in these
ages can affect the process education of some students.
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CHAPTER 5: BEST PRACTICES
5.1 BULGARIA
“Program for the development of a support educational environment for children with special needs in the kindergartens”
From 2014, the organization “Karin Dom” launched this program, which extends the services provided to children with
special educational needs in nurseries and kindergartens. The main methods that are essential in the application of this
practice are: the coaching of parents, teachers and other persons from the environment of the child; and family-oriented
approach.
"All children are good"
Short description:
Practices and strategies for successful inclusion of children with special educational needs have been developed in the
mainstream kindergartens within the project "All children are good". The problem that has been addressed is related to
the poor awareness of the interaction patterns of significant adults (parents and teachers) with children with deficits in
various development areas, including socially unacceptable behaviors.
I play, I satisfy, I am tolerant
Short description:
The aim of the game is to develop children's skills to navigate space through voice instructions only. Each eye is tied to
each of the children, and the rest of them give word-of-mouth instructions on how to quickly and easily catch cartons of
small fish. Consequently, each child goes through this experience.
"Mobile center for working with children with special educational needs"
Short description:
It is one of the largest projects implemented by one of the schools, with the help of which a developing and supporting
environment for children with special needs was built. Within the project a number of activities have been carried out,
which have laid the foundations for a sustainable and systematic change in the school.
Community information campaigns aimed at overcoming negative public attitudes towards children with special
educational needs helped to build a stable network of interaction and coordination between the different social and
educational services and institutions in the community.
The “KARLSTAD” model for language learning
Short description:
The Language Learning Program applies a holistic approach to all individual and group factors that influence the
development of children's speech, paying special attention to the natural environment in which children learn and practice
speech.
The “MINI ZOO” program
Short description:
The practice describes the experience of a Kindergarten in the construction of the Mini Zoo and its use in the daily
educational and educational work with the children. The parents and the team of the childcare facility in the care and
breeding of animals are also attracted. The idea is for children to have more real experience and observations on live
animals, not virtual pets. The practice has shown that animal care builds social skills, environmental knowledge and
creates unforgettable memories in children.
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Some methodologies and best practices specifically to the immigrant children
Practice 1
The materials are on the basis of UN Materials and were developed by Seydie Klassby under UNICEF's mandate to
support the activities of facilitators and volunteers working with children seeking protection who are employed in the
registration and reception centers of the State Agency for Refugees. These lesson plans are designed to help children learn
English and math through repetitions, easy assignments, songs, and games in a safe circle. The structure and principles
of the lessons are similar in all sections. This is important for young children and children of refugees who have suffered
injuries. This is also important for children who speak a language other than teachers, as well as for children with specific
educational needs and behavioral problems. ICEF to support the activities of facilitators and volunteers working with
children seeking protection that are in the registration and reception centers of the State Agency for Refugees.
Practice 2
Methodology of the project-based learning in the kindergarten and using the reflexive approach.
The four levels: child - child, child - parent, parent - teacher, teacher - child, is implemented through appropriate
psychological - pedagogical conditions for awareness of the cognitive objects or phenomena. The child's own behavioral
actions and those of the other (adult or child) refer to different conflict strategies and cooperative activities.
The main goal is learning Bulgarian language using gaming techniques and without coercion; health and nutrition in the
service of Bulgarian language learning; harmony between music, dancing, physical games and language training; tales
based on repetitive characters;
Practice 3
Work with bilingual children in kindergarten
The aim of the applied practice in the kindergarten is to provide an educational environment for self-validation in order
to stabilize the individual status of bilingual children in the group. The practice works to build commitment and achieve
social justice.
5.2 ITALY
Italy is among the European countries the one that presents the highest number of inclusion practices linked to a specific
territory, that promote the encounter between different cultures and enhance the interaction between locals and migrants.
In recent years the territories involved in the reception of forced migrants have progressively increased in Italy, and
consequently community building initiatives have increased considerably.7 Experience shows that reception works better
where there is a network that brings together the various facilities that offer services to migrants and where the interaction
between migrants and civil society is promoted and enhanced. The creation of personal relationships is the best way to
prevent mistrust and hostility and to speed up integration.
We have selected, by way of example, some initiatives implemented on the Italian territory that propose original models
of collaboration between migrants, citizens and local authorities, precisely through the creation of positive relations with
the territory. The selection took into account some characteristics that distinguish these experiences, trying to capture the
heterogeneity of the cases, both with respect to the area involved in the activities carried out (local or national), and with
respect to the modalities and physical place of realization (in the family , in religious institutes, in independent apartments
7

According to the mapping carried out by the Jesuit refugee service Europe, as part of the BEST project, at the end of
July 2016 there were 62 community building initiatives, a larger number than France (55), Germany (50), Belgium (37),
Spain (31), Malta (20), Romania (15) and Croatia (14). The project examined 9 European countries in order to identify
good practices implemented for the prevention of racism and xenophobia against forced migrants through community
building experiences.
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or in dedicated structures), both with regard to the type of inclusive activity carried out. Participants are mainly young
people, although some of the activities are specifically dedicated to unaccompanied minors. These are intercultural
activities that mainly concern the sphere of free time and recreational activities (sports, excursions, music, cooking,
culture), or the learning of the Italian language or experience related to the housing emergency or urban redevelopment.
Name: SOCIAL ORTI
Place of implementation: Municipalities of Aidone and Villarosa, in the province of Enna (Sicily)
Carried out by: Sprar of the Municipalities of Aidone and Villarosa (managing body: the Don Bosco 2000 association).
The initiative was born on the proposal of the social policy area of the local administration that has made available a vast
green space and two assets confiscated from the mafia.
Purpose: Rehabilitation of abandoned urban areas, support for needy families and promotion of the cultivation of zerokilometer products through collaboration between refugees and citizens. A project that looks on the one hand to the
integration and mutual knowledge between citizens and refugees but on the other it experiences a welfare community that
aims to set in motion a solidarity productive cycle to give life to abandoned areas involving the most vulnerable sections
of the population.
Type of activity and description: On the land granted by the municipality, fruit and vegetables are grown for families
and people in conditions of economic and social hardship.
The refugees and asylum seekers of the Sprar, together with local school students, the elderly, people with disabilities,
with the support and involvement of private companies and local associations, have followed training courses on
cultivation techniques according to the principles of organic farming. The scheduled activities include the home delivery
of various foodstuffs and the particle division of land available to be cyclically rented to private citizens, who will be
assigned seasonally part of the crop cultivated by refugees and asylum seekers.
Target involved: Refugees and citizens
Link: http://www.sprar.it/tag/orti-sociali
Name: HARRAGA BOYS
Place of implementation: Palermo (Sicily)
Carried out by: CIAI, Milan
Purpose: In Arabic “harraga” means “the one who burns”. The “harraga” boys are those who burn the borders, those
who risk everything to migrate. The purpose of the project is to welcome and protect these children who arrive “alone”
in our country and to provide them with reference points to be part of our society and build a future. The project proposes
new tools to include young people with career guidance; wants to trigger a cultural change that considers migrants not as
a problem but as a resource; proposes a model of social housing that combines hospitality and upgrading of the urban
heritage of the historic center of the city of Palermo; it will involve local companies to facilitate the paths of inclusion at
work and in society. Harraga Boys proposes a repeatable model, for the processes that triggers and for the activities put
into the system, in other contexts that welcome unaccompanied minors.
Type of activity and description: Young people are initially housed in various communities of the city but the focus of
the project is in the Ballarò district of Palermo. In this area will also be built: a house for those who have just turned 18,
at the end of training, support and start-up to work; a hostel, run by some young recipients but destined to welcome
tourists. Young people who leave this path can manage their lives autonomously, welcomed and integrated into Italian
society: specialists offer services and training tools (intercultural workshops, training internships, orientation for daily
life and job opportunities) as well as a home, once they turn 18.
Target: 400 unaccompanied minors (over 3 years)
Link: http://www.non6solo.it/ragazziharraga/
Name: BOLOGNA CARES!
Place of implementation: Bologna
Carried out by: the SPRAR of the Municipality of Bologna, managed by ASP City of Bologna and by the managing
bodies of the Arcolaio, Lai-momo, MondoDonna and Camelot.
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Purpose: With the Bologna cares! campaign the Municipality of Bologna intends to raise awareness of citizenship on the
issue of protection of asylum seekers and refugees and to share the activities put in place in the city by institutions and
private social organizations to welcome migrants.
Type of activity and description: it is the communication campaign of the Bologna SPRAR born in 2014. The first year
of the campaign analyzed the causes that every year push millions of individuals to leave their country of origin and seek
protection elsewhere. The aim was to make people understand the difference between economic migrants and asylum
seekers. At the end of the edition they made posters with photos and testimonies of refugees on the “reason why” of their
escape that were posted in the city buses, with the slogan “My city does its part”. A volume entitled “A whole life in a
sheet” was also published with a selection of memoirs from asylum seekers transited in Italy between 2010 and 2014. In
2015 the Bologna cares! campaign was instead focused on the stories of asylum seekers who, after being accepted and
obtained the status, were supported in their insertion into the Italian socio-economic context and were able to create a
concrete path of integration. Particular attention has been given to the figures who have left a mark in history and who
have in turn been forced to abandon their country. The 2016 edition focused on welcoming asylum seekers as a necessary
and ordinary activity of the social scenario of today and of the future. The campaign has highlighted that the “welcoming
effect” has positive and constructive repercussions, while the “lack of reception” produces poverty and exclusion in
different areas of the social structure. Sport plays an important role in these integration processes. Sport and “welcoming
effect” were therefore at the center of the initiatives carried out in 2016. A journalism workshop (carried out and
concluded in April 2016) that promoted the collaboration and exchange between journalists and asylum seekers was part
of this initiative. The initiative began with the idea that asylum seekers are not only passive objects of journalistic services,
but can actively participate in their realization. Migrants, selected on the basis of skills and experience, went around the
city of Bologna together with journalists from Bologna (professionals of the local broadcasters Nettuno Tv and Trc) in
search of information material: from sports to institutional meetings, from small interviews reportage. all this through
photography and group work. In the 2017 edition, the “Integration-Action” project was realized, aimed at fostering critical
dialogue between cultures and promoting change through the involvement of institutions. Through the pictures those
migrants involved in the project have been called to express themselves on the themes of migration and integration within
their host city.
Target: Refugees and asylum seekers
Link: http://www.bolognacares.it/

Name: MIGRANT ART
Place of implementation: there are several territorial groups active in various Italian cities from north to south: Bologna,
Modena, Turin, Cuneo, Como, Reggio Emilia, Imola, Palermo, Modica, Padua, Settimo Torinese and Latina.
Created by: Migrant Art Group
Purpose: Migrant Art is a program of youth and intercultural participation. This form of art, the art of encounter and
solidarity, becomes a non-violent and creative form of defense against all drift of ignorance and fear. Through the meeting
between people from different countries and social backgrounds with the desire to overcome prejudice and recognize the
value of diversity in the Other, art can be a vector of messages able to speak through a “universal language” of welcome,
dialogue and inclusion. The purpose is to create spaces for social inclusion through art.
Type of activity and description: Since 2012, Migrant Art organizes evenings open to public, with the aim of creating
inclusion through art: students, migrants, homeless, workers and unemployed, young and adults can participate.
Our evenings are divided into 3 moments: 1) presentation among the participants sitting in a large circle; 2) dinner to
which everyone brings a typical dish of their own land; 3) sharing of one's “art”: songs, dances, theatre, juggling, music,
poetry. The meetings then become real multicultural shows.
The Migrant Art projects go even beyond the traditional weekly meeting and today we organize evenings in bars and
clubs, in reception centers for migrants and also in dormitories. In Bologna and Modena the project of Migrant
Laboratories is also active, free diurnal workshops open to everyone, to share skills and knowledge.
In June 2016 the first edition of Migrant Camping was held, the national gathering of Migrant Art: three days of
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workshops, conferences, group activities and musical and artistic events to get to know each other and deal with issues
such as peace education, human rights, migrations, new poverty.
Target: students, migrants, homeless, workers and unemployed, young and adults.
Link: http://www.artemigrante.eu/
Name: CASA SCALABRINI 634
Place of implementation: Rome
Carried out by: Scalabrinian Agency for Development Cooperation (ASCS Onlus) in Rome
Purposes: Casa Scalabrini is the operational center of the CAI “Accogliente and Inclusiva Community” program of the
Congregation of the Missionaries of San Carlo - Scalabriniani, which has been serving migrants and refugees in 32
countries around the world for over 100 years.
The aim is to promote the culture of reception and integration between refugees, migrants and the local community
through meeting, dialogue and relations and to break down those “frontiers” that do not allow the creation of a true
community in which everyone can feel welcomed and actively participate in the common good thanks to the riches of
their diversity.
Type of activity and description: A specialized team collaborates in synergy and continuity with structures, associations
and other organizations working in the same areas of intervention, contributing to the creation of a network that starts
from the bottom. The intervention areas are 4:
Reception: semi-autonomous hospitality is offered to families and young refugees to facilitate their integration within the
local community;
Awareness raising: meetings, testimonies and debates are held to make the local community aware of the phenomenon
of migration;
Training: activities and training courses for job start-up are carried out through courses, workshops and meetings;
Active citizenship: it carries out a return to the community and a promotion of culture, at the same time it encourages
civic sense and health.
Target: migrants and refugees
Link: http://scalabrini634.it/
5.3 POLAND
Successful inclusion through independent structures such as non-formal education must be long term both in relation to
the participants and the organizations involved.
Measure 1
A subject "Intercultural psychology" was incorporated into the teaching program – Foundation Family Center (Poland,
Bytom), and a group was created under the lead of three academic staff members to identify training needs of students
attending school including children and adolescents from other countries. Based on the information provided by the
teachers, workshop sessions were designed and delivered by trainer teams. The aim of the workshops is to reinforce
collaborative competence among children and teens in a multicultural setting. The topics presented by the trainer team
include group collaboration, intercultural communication, conflict resolution, and empathy building. Besides teachers
and tutors, a number of people will have the chance to play important roles in the social and educational development of
young learners. Parents, peers, and other community actors outside the formal educational context can provide direct
academic help, as well as offer support in addressing interpersonal issues and serve as role models motivating children in
their educational path and furthering their involvement in society.
Migrant communities and parents often have high aspirations for their children and can provide emotional support that
will help students in school matters and general life issues.
Measure 2
Students of Education Studies work as volunteers at the Oratorio 'Arka" after-school club where they help children do
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their homework, improve their reading comprehension, and co-teach reading classes. Before the volunteering program
was launched, the students met with the staff and teachers to get a better understating of the school in the context of
teaching children and teens from immigrant communities and minority groups. Volunteering gives the students an
opportunity to explore the Oratorio multicultural community. When migrant children are transferred to municipal social
services they are supported in accessing essential services such as guardianship, healthcare and education.
Measure 3
University of Silesia - for educators for children and Teens educational support in the form of a conference "Contemporary
educational spaces of biography". Aliens among them: the educational dimension of the borderland biography. The
seminar is an inspiration to discuss the biography of all these who for various reasons feel strangers in the family, society,
state or in the world in which they live, and even feel the foreignness of the language in which they expressed their
thoughts and feelings. Thematic areas:- Biographic analysis of alienation, - Analysis of learning processes related to
perceived foreignness, alienation, los, - Multiculturalism as an element of human biography.
5.4 ROMANIA
In recent years, a number of projects, coordinated by non-governmental bodies, aimed at creating inclusive schools in
Romania, have been carried out. Despite these efforts, Romanian society still has a segregationist approach to people with
disabilities, and these experiences could not be generalized at national level. However, the Ministry of Education and
Research has promoted several projects at national level to create the premises for a coherent and effective reform.
1. Phare Twinning Light Project "Accessing Disadvantaged Groups in Education - Focusing on Children with Special
Educational Needs" aimed at finalizing an evaluation of the situation of special education in Romania, the elaboration of
a National Action Plan and a Good Practice Guide. The project ends in 2004, at the end of April. As a result of the results
obtained in the Phare Twinning Light project mentioned, another Phare project has been developed showing that it is
important to include in the target group the specially enrolled children in the education system. This project aims to
improve access and increase the quality of education for children from disadvantaged groups. One of the important
components of the second project was the creation of resource centers for inclusive education in all participating counties
using human resources in special schools and thus creating an important instrument to contribute to the integration of
children with special educational needs in mass education.
2. The "Community Action" National Strategy is a program that started with a series of actions by students and teachers
at Christ's Hospital in England in schools in the counties of Brasov and Ialomita. A pilot project in Dolj County that lasted
three months in the summer of 2003 followed. The good results encouraged the ministry to generalize at national level
the activities proposed by the "Community Action" program and to organize a national conference in which this strategy
as well as regional conferences for the organization and formation of the county teams. The strategy will be implemented
in 42 counties starting with the 2004-2005 school year. Community action is a voluntary and certified activity for high
school students through which they are capable of becoming informed and responsible citizens.
3. The national program "Together in the same school" aims to achieve the school debut of all children in the home
school. This approach involves the implementation of a coordinated policy at national level, the correlation of the
legislation of all institutions involved in child education and protection, of diversified and efficient educational services
capable of meeting the needs of each child.
5.5 SPAIN
Programs of transition to adult and labor life
"The transition to adult life is recognized as a moment especially important in the lives of people to the extent that
individuals, once achieved a minimum development, can continue to look for alternatives to support access to an
employment, a home or social life in environments community ".
They are aimed at helping students to develop behaviors and habits necessary to lead an adult life to the maximum degree
of personal autonomy, training them to use the services that the society makes available to all citizens and, as far as
possible, train them for the exercise of work activities linked to the performance of very specific jobs and delimited
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directed to:
students with more than 16 years of schooling in US centers
maximum age of permanence in the programs 20 years (In the future Quality Law it is extended to 21 years)
are organized in a single two-year cycle that it can be expandable.
Goals:
strengthen and develop the abilities of students promoting the highest degree of personal autonomy and social
integration.
encourage participation in all those contexts in which those that adult life unfolds.
promote the development of work attitudes.
promote basic instrumental knowledge and acquired.
promote habits that enable you to develop your life with the greatest possible welfare.
It is structured in areas of experience (25 h.):
personal autonomy in daily life
social and community integration
orientation and job training.
Teaching staff: EE
vocational training technicians
hearing and language (when programs are directed to students with auditory deficit)
The ES teaching staff will be primarily responsible for the two first areas of Experience.
Evaluation:
qualitative information will be made quarterly
at the end of each year: written report from the tutor in collaboration with the Technical Training Teacher.
at the end of school: Certificate of accreditation in the which also includes your personal data, the date of
beginning and end of schooling. Report of the professionals who have taught the programs indicating the levels
reached in the different areas.
Another good practices
A. EDUCATIONAL
The following educational resources can be pointed out: are currently being carried out at different levels educational and
that are widespread, practically, in all organisms that manage the educational system of the different CCAA. Regarding
compensatory education:
(In the educational center)
Support in ordinary groups
Support groups
Specific groups
Compensation classrooms
(External compensation)
External Compensation Programs
Open Classrooms
Subsidies to entities
(Support services to sick students)
Hospital classrooms
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-

Therapeutic Educational Centers
Home Support Service

B. SOCIAL
You can consult the different laws of social services of autonomous communities and the available social resources
attending to the needs they present, making the requests of the same through the organisms established to the effect, both
at the contributory and non-contributory levels and assistance. The regulations and regulations are amply specified in the
various social services laws of the Spanish autonomous communities.
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CHAPTER 6: PARTNER'S EXPERIENCE IN INCLUSION ACTIVITIES OF CHILDREN AND TEENS WITH
SPECIAL EDUCATIONAL NEEDS
6.1 BULGARIA
6.1.1 Description of the activity
Most of the EURO-training`s projects and different kind of activities are connected with empowering of the different
disadvantaged young groups with appropriate knowledge and skills for successful placement in the labor market and this
way contribute for their social inclusion, providing of different training activities and actions for training and improving
their civic and social skills and competences based on blended and e-learning.
Projects:
2006-2008 LEONARDO DA VINCI PROJECT - BYOB: Be Your Own Boss - During the project was developed a
standardized course and materials which could be applied across the European Union. The training was aimed to empower
people with some learning difficulties and to motivate them to try to start their own business.
2006-2008 LEONARDO DA VINCI PROJECT - ADYSTRAIN: Train the Trainers for the Dyslexic Work World - It
can be said that the awareness to problems of dyslexic employees is very low European wide. The project `s aim is to
contribute to the buildup awareness and understanding on dyslexia in adulthood.
2010-2013 LPP GRUNDTVIG GMP PROJECT - ART MADE MAN: Through Art therapies and Handicraft. The project
partners achieved results through an innovative methodology that integrates dance movement, art therapy and craft.
2013-2015 EIF Community Actions, EuropeAid - IN.J.AWA.R.A.:Intercultural Joint Awareness Raising Action. The
project promotes the intercultural dialogue among the Global Youth. In.J.Awa.Ra encourages the participation of youth
in global development issues and supports the development of a critical understanding of the relations between the Global
North and South, with particular emphasis on sustainable development and social justice.
6.1.2 Achieved results
Raising awareness about the youngsters with special education needs, overcoming the stigmatized behavior of the local
communities and society as a whole. Inclusion in activities in local communities. Empowering the young people with
special education needs with knowledge and skills, motivation. Helping them to realize on the labor market.
6.1.3 Impact on direct beneficiaries
People with special education needs are upgrading their soft skills coherent with employment-related key competences
needed for successful integration into the nowadays labor market. They feel more motivated and self-confident.
6.1.4 Impact on educators and organization
More experience gained through the project activities and exchanging of good practices between project partners in the
EU level. European added value influenced the NGO staff and trainers. More confident feeling in their future work.
6.1.5 Impact on indirect beneficiaries (families, institutions, citizenship)
Sharing of good educational practices and methods to develop a consistent participation to lifelong learning. Sharing
expertise in working with different groups of disadvantaged people with special education needs, as well as the expertise
in implementing new educational methods and tools.
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The involvement in the local and transnational seminars of the key stakeholders of the integrated system of education,
labor market and social care contribute to the transferability of the projects outcomes to their respective networks, local,
national and European.
6.1.6 SWOT Analysis (Strengths, Weaknesses, Opportunities, Threats)
SWOT analysis aims to reveal comparative advantages and disadvantages in the implementation of inclusive education,
based on the existing situation and past experience, and is a basis for defining objectives and priorities.
STRENGTHS:
a targeted state policy to create staff for inclusive
education;
the existence of a modern comprehensive law
governing inclusive education;
availability of multiple qualification programs
and trainings to increase the competence of teachers and
other pedagogical specialists;
bachelor's, master's programs and post-graduate
qualification programs in higher education institutions for
the training of staff for inclusive education;
clear regulation of team relationships and
subordinate relationships in the legal framework;
clearly defined procedures in the legal
framework for the implementation of inclusion activities;
active work of the school teams on projects and
programs with national and European funding, which
finance a significant part of the activities;
In recent years, the market has been offering an
increasing variety of methodological, technical, didactic
tools and technologies to support specialized training;
increased funding for the education system and
in particular for inclusive education;
legislative base with national (national plans,
programs and strategies, regulatory documents - laws,
regulations, etc.) and local importance (regional and
municipal programs, mayoral orders and orders);
free access to learning content (e-learning
resources).

WEAKNESSES
the implementation of the objectives and
activities in the national strategies and plans within the
envisaged deadlines;
only partial architectural adaptation, with limited
access to many of the rooms and learning structures;
deficit of specialists (resource teachers, speech
therapists, psychologists, trained pedagogues and staff) for
the needs of inclusive education;
few candidates in higher education specialties
"Special Pedagogy", "Speech therapy", "Psychology"
insufficient competencies and skills of many
teachers to work with children who are subject to inclusive
education;
low tolerance of many teachers and unwillingness
to work with children with special educational needs;
many of the school teams do not actually work,
the work is done by the class teacher or the resource
teacher;
a cumbersome system for administering inclusive
education activities;
a serious problem is the provision of teaching
materials and equipment, didactic materials and teaching
aids and other aids for carrying out a specialized
educational process;
low salaries of specialists (speech therapists,
psychologists, resource teachers, special pedagogues) that
do not attract and retain them in educational institutions
(state and municipal);
poor engagement of parents.

THREATS:
occurrence of factors that provoke low tolerance
of the social environment;
enhanced migration processes in the country and
internationally;
political instability in the country and changing
global political priorities;
changing the priorities in the educational sphere

OPPORTUNITIES:
there is a tendency towards non-segregation and
anti-discrimination thinking, and the corresponding
attitudes are formed;
opening grant lines (projects and programs) for
inclusive education with national and international
funding;
increasing the productivity of research units for
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on a national scale;
changing international education strategies and
priorities;
systemic deficit of staff in the inclusive
education system;
bad image of the education system and in
particular of inclusive education;
low level of coordination between social,
educational, health and other policies;
financing problems.

the creation of supporting literature, methodological tools
and didactic materials on inclusive education;
improving the financial resource of the inclusive
education system;
continuation of the tendency to provide
architectural access and accessible information sources to
children and students with SEN;
increasing the activity and partnership of the
family community;
delegating powers to local governments for
greater freedom in policy-making in the field of education;
PR events at all levels to promote the outcomes of
inclusive education.

6.2 ITALY
6.2.1 Description of the activities
Children and teens who attend the activities of the intercultural rec center of Ubuntu can be identified as subjects with
Special Educational Needs, in which the educational need is strongly associated in this case to socio-cultural factors.
In fact, being mainly children and young people of foreign origin, they show strong deficiencies in the linguistic field,
both in understanding and in production. This causes a “delay” in school learning, thus generating a gap with their peers
of Italian nationality.
The International Center of Cultures Ubuntu has a multi-disciplinary team, composed of educators, psychologists,
educationalists, mainly volunteers, which has developed since 2006 a methodology of social inclusion focused on
informal teaching/ learning practices, aimed at promoting the literacy of children and their families, in the context of
relaxed non-formal relational environments focused on games and socialization.
6.2.2 Results achieved
The results achieved, even if not monitored with scientific instruments, can be traced in the constant increase in the
knowledge of Italian words by the children, in a better academic performance and in a more effective socialization among
peers, regardless of the geographical origins.
6.2.3 Impact on direct beneficiaries
The direct beneficiaries have the opportunity to experiment through the game learning strategies that become exportable
to the formal learning environment, acquiring skills such as role playing, cooperative learning and problem solving. This
impact offers them more opportunities for success not only in the school environment, but also in recreational settings.
6.2.4 Impact on educators and organization
The educators who work within the organizations that deal with immigrants find themselves having to experiment
strategies and solutions adapting them to the context of reference, acquiring an ever greater specific professionalism and
progressively skills such as to put them in a position to prepare an optimal situation of learning for foreign children and
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teens.
6.2.5 Impact on indirect beneficiaries (families, institutions, citizenship)
The impact on indirect beneficiaries is set up as a cultural enrichment, which starts from the family sphere to extend itself
also to the institutional places frequented. A multicultural context predisposes to the acceptance of diversity that is seen
more as an opportunity than as a threat. In non-formal contexts, however, it is easier to bring families together. The
exchange of knowledge of the respective cultures, traditions, customs, festivals and religions may arise from the
comparison between Italian families and foreign families, increasing the possibility of creating relationships of mutual
trust that can bring foreigners closer to local institutions.
6.2.6 SWOT Analysis (Strengths, Weaknesses, Opportunities, Threats)
STRENGHTS:
- Recreational context
- Informality
- Positive relationships
- Reduction of initial resistance and fear of evaluation
- Centrality of the subject
- Multicultural context

WEAKNESSES
- Non-mandatory participation
- Frequency not always constant

THREATS:
Multicultural context
Cultural resistance to the opening towards the
different culture

OPPORTUNITIES:
Increase of language skills
Socialization
Plurilingualism
Multicultural context

6.3 POLAND
6.3.1 SWOT Analysis
STRENGHTS are all internal conditions that contribute to and contribute to harnessing opportunities and addressing
threats. WEAKNESSES are all internal conditions or deficiencies that reduce or obstruct the utilization of opportunities.
OPPORTUNITIES are all external conditions that will contribute to the formation of comparative advantages in the
implementation of inclusive education. THREATS are the challenges that create unfavorable trends or all external
conditions that have an adverse impact on the implementation of inclusive education.
STRENGHTS:
Appreciation of the family as a learning
environment
Building positive relationships
A targeted state policy to create staff for
inclusive education
Availability of multiple qualification programs
and trainings to increase the competence of
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teachers
Active work of the school teams on project

THREATS:
- Fear of change
- Anxiety, fear of "other"
- Not preparing for new activities, in particular of
inclusive education

OPPORTUNITIES:
Improvement of linguistic competences
Taking action in multicultural context,
The possibility of opening up to a new culture
Increasing the skills and competencies of teachers
in working with children SEN

6.4 ROMANIA
6.4.1 Description of the activity
Project I can do it - aimed to increase the competencies of youth workers, trainers & leaders in their direct work with
young people with disabilities.
6.4.2 Achieved results
-

Equipped youth workers working with SEN with specific skills and competencies on supporting integration;
Developed a methodology and online courses based on nonformal learning for work with young SENs;
Developed quality standards of services to be provided to participants with disabilities in all youth activities.

6.4.3 Impact on direct beneficiaries
Increase of the quality of the educational services that they were involved in. By training the youth workers / teachers /
educators, we increased the quality of the educational aspect, by developing their skills.
6.4.4 Impact on educators and organization
High impact, due to the fact that in Romania the non-formal education sector does not include trainings and non-formal
methods.
6.4.5 Impact on direct beneficiaries (families, institutions, citizenship)
High impact on families, moderate impact with institutions. We managed to sign new partnerships and start future projects

52

2017-1-IT01-KA202006065 CUP G76J17001140006

EN

together with different institutions (Regional School Inspectorate, Centers for Inclusive Education, etc)
6.4.6 SWOT Analysis (Strengths, Weaknesses, Opportunities, Threats)
STRENGHTS:
Innovative approach
Specialists involved
National coverage
Non-formal methods used

WEAKNESSES
Lack of response from the authorities
Lack of a national legislation related to nonformal education for Children and Teens with
Special Educational Needs
Not enough visibility of the results

THREATS:
Proposal of local and regional policies
New partnerships with the local, regional and
national stakeholders
Developing non-formal curricula related to the
educational aspect
Large coverage area, due to partnerships with
relevant educational institutions

OPPORTUNITIES:
Lack of involvement from the families
Financial instability of the organization / project
Sustainability issues
The involvement of the school system

6.5 SPAIN
6.5.1 Description of the activity
Training courses about integration of teens with special educational needs through the Erasmus + Project “I can do it”.
6.5.2 Achieved results
50 youngsters educated and sensitized about the integration of children an teens with Special Educational Needs.
6.5.3 Impact on direct beneficiaries
Direct beneficiaries:50 youngsters educated and sensitized about the integration of children an teens with Special
Educational Needs.
Indirect beneficiaries: children and teens who need special attention in educational background who are better integrated
in their societies.
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CONCLUSIONS ON ANALYTICAL RESEARCH
The described local realities are undoubtedly very similar if we consider the basic values that inspire the mission of the
organizations involved and also regarding the general modalities of intervention, but they present significant differences
that we will see in detail below. They can be traced back to a fundamental difference concerning what in practice is
considered a “Special Educational Need". From this difference all the others are born.
Therefore, the following differences arise from the different definition of “Special Educational Need”:
the target to which inclusive practices are addressed and which benefits from both public and private educational services:
the figure of the educator, his role and his formation;
the specific legislation relating to the SEN;
inclusion policies;
the inclusive methodologies applied in the field.
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What do you consider “Special Education Need”?
BULGARIA
The concept of “Special Educational Needs" covers a wide range of different disturbances, focusing primarily on the
educational needs of the child and on the pedagogical aspect of interaction. The following are considered SEN: sensory
impairments, physical or multiple disabilities, mental retardation, language speaking disorder, specific abnormalities in
learning ability, autism spectrum disorders, emotional and behavioral disorders.
ITALY
The expression SEN is used to indicate three different types of needs: needs arising from a situation of disability; needs
arising from difficulties/disturbances in learning and/or behavior; needs that derive from a socio-cultural disadvantage.
POLAND
Developmental disabilities may occur in isolation or together, and they include:
intellectual disabilities,
sensory-related disabilities (related to hearing and vision),
communication and language disabilities,
physical disabilities,
immigrant children and young people who, due to their lack of knowledge of the culture and language of the
host country, have difficulties within the training institutions.
ROMANIA
Children with Special Educational Needs are children whose special needs are educational and derive mainly from mental,
physical, sensory, language, socio-emotional and behavioral or associated deficiencies, irrespective of their severity. To
these are also added cases of some children protected in residential institutions, children / pupils who experience
(temporary) learning disabilities / difficulties and / or school adaptation.
SPAIN
The special educational needs can be temporary and permanent and in turn can be due to causes: physical, psychic, sociofamily situation, or other cases of maladjustment (cultural, linguistic, etc.)
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Legislation on children and teens with SEN and inclusion policies
BULGARIA
The Regulation on Inclusive Education (SG, issue 86 of 27.10.2017) regulates the State Educational Standard for inclusive
education. This standard sets out the possibilities for general and additional support for children and students with learning
difficulties. General support includes teamwork between teachers and other pedagogical specialists; additional modules
for children who do not speak Bulgarian - for kindergartens; additional training on subjects of study; interest activities;
career guidance for students; libraries-information services; providing a dormitory; promotion with moral and material
rewards; health care, including by collecting full parental information about the child's state of health and medical research
and counseling; activities to prevent violence and overcome problem behavior; early needs assessment and prevention of
learning difficulties; speech therapy work.
ITALY
The key documents are the two Ministerial Circulars (2006 and 2014), since they regulate in practice the strategies for
inclusion and integration of foreigners at school. The main concepts of the 2013 Circular are two: extension and
personalization. The concept of extension refers to the attention that is extended to the SEN in their entirety, including
also specific learning disabilities and social, cultural and linguistic disadvantage for foreign students, in addition to
certified disabilities. The approach is the global and inclusive take-up of all pupils which implies correct definition and
identification of the SEN in their entirety. The other key concept of the 2013 Circular is that of personalization, referring
to the need of planning a personalized path, to reach the learning objectives, which takes into account individual
differences, enhances the potential and diversifies the training goals.
POLAND
The integration of children and adolescents with special educational needs into mainstream school is gaining importance
in Poland.
Whether mainstream educational experiences are provided to learners with disabilities is dependent upon the availability
of school resources and the inclination of the school administrator.
Methods of Organizing Teaching and Children and Youth (Ministry of Education, Poland, 2003) recommends segregated
approaches: “The teaching of individual students is provided based on the whereabouts of the child, in particular, in the
family home, in the special education center, and in care centers for children.”
ROMANIA
The draft National Strategy on the Education of Individuals with Special Educational Needs in the context of inclusive
education, hereafter referred to as the National Strategy, envisages people with Special Educational Needs (SEN) as a
natural segment of the school population, especially children.
Inclusive education implies a permanent process of improvement of the school institution, aiming at exploiting the
existing resources, especially human resources, to support the participation in the education process of all pupils within
a community (Resolution nr. 1251/2005 on some measures improving the learning, training, compensation, recovery and
special protection of children / young people with special educational needs within the education system).
SPAIN
In Spain Schooling in ordinary centers is proposed those students with SEN for whom it is estimated that require access
and / or significant adaptations of the official curriculum that corresponds to them by their age, as well as when it is
considered that such students can achieve an acceptable degree of social integration in a group ordinary school. For the
most complicated cases to manage, there are specialized centers, those you call education center special. The national
legislation provides that the teachers who attend to students with special needs have the support of psyco-pedagogical
team and specific tools.
These are the most important differences, starting from which all the others originate. On the basis of these differences
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the various association of partners country structure their inclusive methodologies and put into practice. The comparison
between the best local inclusion practices will allow to outline a common method to be implemented in the local realities.
And this method will be the result of the comparison between our experiences in the field.
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7.1
Chapter 7: The implementation of best practices in local contexts
7.2
Best practices: selection criteria and implementation contexts
The operational phase of the ENSI project involved the implementation of some of the best practices presented during
TC1. The choice of best practices was carried out taking into account the following 5 criteria:
1) INCLUSIVITY: Enabling every citizen, especially the most disadvantaged, to fully participate;
2) REPLICABILITY AND ADAPTABILITY: Having the potential for replication and being adaptable to similar
objectives in varying situations;
3) EFFECTIVENESS AND SUCCESS: Achieving results and having a positive impact;
4) ENVIRONMENTALLY, ECONOMICALLY AND SOCIALLY SUSTAINABILITY: Meeting current
needs, without compromising the ability to address future needs;
5) TECHNICALLY FEASIBILITY: Being easy to learn and to implement.
Between December 2018 and May 2019, the activities considered most suitable according to above criteria were
implemented in contexts both formal and non-formal. In this way we were able to directly verify the exportability of
informal methods, which usually have their privileged application in non-formal contexts, even in more structured
contexts such as schools. The implementation contexts are characterized by one or more of the following elements:
✓
✓
✓
✓
✓
✓

presence of different cultures
low cultural level
low socio-economic level
closed mentality
sharing of common spaces
potential connection with the territory

These characteristics make the implementation contexts “real experimentation areas” in which it was possible to highlight
the strengths and weaknesses of these practices. Their complexity and heterogeneity made it possible to evaluate how the
selected best practices were replicable, adaptable, effective, sustainable, feasible and above all inclusive.
The following graph shows the formal and non-formal contexts in which the chosen best practices have been
implemented.
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In formal
contexts

Lower secondary school
Primary school
Non governamental organizzations

Implementation
of the activities

Centers that work with migrant
(children, young adults and adults)
In no
formal
contexts

Centers that work in culturally and
economically disadvantaged districts with local
and foreigner children and young adults
Family assistence centers
Oratory

The involved territorial realities are very heterogeneous and characterized by a different level of formalization and by
specific characteristics linked to the analogue country.
One of the strengths and added value of the project was undoubtedly the possibility of exchanging best practices and
discussing the showed-up difficulties that emerged during implementation, validating the used methods, discovering the
unforeseen makings and obtaining positive and sometimes unexpected results.
7.3

Selected best practices and target

The implemented best practices were six:
1) Informal approach of Ubuntu from Italy
2) Method of “Don Bosco” and “It’s better to talk” from Bulgaria
3) International mother language Day from Poland
4) Sport as a tool of inclusion from Spain
5) Informal approach of AFV from Romania
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Informal approach
of Ubuntu
(Italy)
It’s better to talk
(Bulgaria)

Best practices
implemented

International
Mother language
Day (Poland)
Sport as a tool of
inclusion (Spain)

AFV

Romania

Primary school
Association

Spain

Primary school
Italy
Bulgaria

Ubuntu Center
Non-governmental organization
Non-governmental organizations
Primary and lower secondary schools

Poland

Oratory
Family assistance centers

Method of Don
Bosco (Bulgaria)

Italy

Informal approch
of AFV
(Romania)

Italy

Primary school
Casa della Comunità Speranza

The method used in all activities was focused on the active participation of each participant and on interactivity,
guaranteed by an “experiential” training that included role-playing games and group work.
The proposed practices were all aimed at promoting tolerance and helping young people to understand diversity. Rules,
discipline, prizes, punishments, reciprocal exchanges become in group activities a common practice, a “universal
language” for all cultures. All participants were placed on the same level: “everything is for everyone”.
Sometimes the adopted best practice was re-proposed in own context without any change, other times it was necessary to
make some small changes in order to facilitate its implementation or to respond to different needs expressed by the
reference target.
For example, in Italy the best practice of Bulgaria (It’s better to talk) was reproposed by inserting some changes: the
topics on which the participants discussed were adapted to the multicultural and disadvantaged context in which the good
practice was applied. Or in Romania, the best practice imported from Italy was tested on small groups separated by age
and not on a single mixed group.
Activities allowed participants to reflect on the issues of discrimination and intolerance, poverty and human rights. They
have raised awareness of the inequality of opportunities, developing imagination and critical thinking and promoting
empathy with others who are less fortunate.
The direct beneficiaries of the actions varied in age, origin and socio-economic status. In the following graph the different
targets are summarized.
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Children 0-10
Teens 11-14
Different for age

Young adult (18-30)

Direct
beneficiaries

Adult over 30
Second and third generation migrants
Different for
origin

Target

Teenegers 15-17

Asylum seekers and refugees
Local disadvantaged people

Indirect
beneficiaries

Parents
Educators and other specific professional figures
Teachers
Whole Community

The implementation in the various partner countries involved in different measure all targets of above indicated indirect
beneficiaries, in both school and non-school contexts. On the other hand, the project involved various figures who
differently participate in educational processes (parents, animators, educators, social workers, teachers) and, finally,
involved the whole community, which indirectly benefits from the cultural changes made.
7.4

Strengths and weaknesses

The implementation of best practices in different contexts and with different targets highlighted their strengths and
weaknesses. Although different, the best practices implemented showed similar strengths. This confirms their flexibility
and applicability even in different contexts from the original one.
The used methods have the potential to unite heterogeneous groups of people, with different backgrounds, beliefs,
nationalities and develop intercultural links.
These best practices helped children and young people recognize and manage feelings and deal with conflicts and
violence, using dialogue, calm and reciprocal respect in the relationship. They helped migrants to identify themselves
with those of others.
These activities created a “space” and a “time” dedicated to reception / inclusion and to positive and collaborative relations
between peers.
The use of recreational, musical, motor and listening activities stimulate students to imitate, to tell about themselves, to
describe environments, facts and events that have seen them protagonists or emotionally involved. In this way the
communicative climate within the implementation contexts improves, beyond cultural and linguistic differences.
Finally, implementing new best practices from different cultural and social contexts contributed to increasing the
educational skills of educators and other professional figures involved.
Weaknesses are not generated by the practice itself but rather by the complexity of the implementation contexts.
Implementing the activities in contexts with a very low cultural and socio-economic level and characterized by a closed
mentality has been very difficult. Some participants were “disturbed” by this experience.
The weakness to which the partners most often refer is the lack of the budget and the difficulty in acquiring funds to
replicate it. Only Romania reports the difficulty of bringing together different age groups in the same space, a problem
that it has in any case solved by differentiating the target groups.
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7.5
Impact and results achieved
In the various implementation contexts, we have raised the interpersonal relationship, using multiple communicative
languages: verbal, iconic, graphic and gestural.
Those who have been involved in the implementation of best practices have become aware that each is an integral part of
a group and have positive attitudes towards others.
In particular, the achieved results referred to 4 dimensions:
1)
INDIVIDUAL DIMENSION (related to the acquisition of personal skills)
The implemented activities have also improved target's skills:
✓ to recognize physical, sexual and emotional violence and bullying among peers;
✓ to seek help if they fall or have been in a situation of violence or harassment;
✓ to identify situations that could be potentially dangerous;
✓ to recognize and share own feelings and emotions.
2) RELATIONAL DIMENSION (relative to the acquisition of relational skills)
✓ The communication between the target group members was improved;
✓ the participants learned to work in small groups e in new activities;
✓ relationships of empathy were established with the volunteer educators who supported the implementation;
3) DIMENSION OF VALUES (relative to the assimilation of positive values linked to the concept of inclusion)
✓ The participants acquired an awareness of the value of diversity, learned to respect it and developed curiosity
towards other culture cultures;
✓ level of understanding of cultural differences was raised;
✓ level of awareness on social differences was raised;
4)
✓
✓
✓
✓
✓
✓
✓

OPERATIONAL DIMENSION (relative to the organizational improvement of the implementation contexts)
Educators had the opportunity to experiment with new ways of working that have contributed to their
professional growth;
Educators had a chance to experience with new ways of working that have contributed to their professional
growth;
Teamwork was improved;
Number of children / teens taking part in the activities of the youth centers was increased;
The pedagogical and didactic value of the team has been highlighted;
Communication between the realities of the territory has been improved through the collaboration between
external and internal professional figures;
The "novelty" effect has increased the level of interest of the participants.

With these activities the participants understood that education can be done in different ways and indirect beneficiaries
now have a better understanding of the importance of education as a tool for social inclusion.

7.6

Sustainability and innovation

The implemented best practices contributed to an innovation in the context of the implementation, because they
introduced new inclusive methods in countries, such as Bulgaria, Poland and Romania, where right now inclusion in
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education is a priority, but lacking field experience. From this point of view the project represents an enrichment for
educators and the realities of the territory, thanks to the exchange of tested best practices.
Another innovative element is the export of methods from in non-formal contexts in formal contexts.
These practices also created spaces for playful reflection on important issues.
The innovative aspect was the informal sharing of educational experiences with SEN children that highlighted the
emotional empathy that must necessarily be created between the educator and the child in order to overcome the condition
of SEN. Another interesting aspect was for the operators to work in synergy with multiple teams, overcoming social and
cultural linguistic obstacles; this started a professional and personal growth path for each participant.
We are aware that a long period of time is needed to evaluate the long-term effects produced by these inclusive methods.
7.7

Implementation Reports

Below the Implementation Report of each Partner on the feedback on the implementation carried out in each partner
country.
BULGARIA
Partner Organization

EURO-training

Name of Participant

Christomir Zafirov
Ekaterina Zafirova

Description of the activity

The best practice was chosen after the training activity C1 in Palermo. The team
together with our support organization, who participated in C1 decided to
choose the International Mother language Day – 21 February.
The methodology used was focused on the active participation of each
participant and promoting the experiential level of training with exercises, role
play and group work.
The most important elements were interactivity and participation.
The event was organized to be held on 21 February 2019 in the International
Youth Center in Stara Zagora.
Many preparatory works were done – logistical preparation, promotion of the
event, using different dissemination channels, content preparation, materials,
etc.
A short description of the Agenda:
Opening and greeting - to check people from what nationalities are in the hall
Short project ENSI - presentation
Language Facts - statements
Interactive Game - common word + different word
Video Clips –interviews with foreigners, living in Bulgaria - part of them
Language Facts - statements
Interactive Game - Questions to guests in their mother tongue, different
passages from works that different people of different nationalities read
Interviews with children - about the topic + interviews with foreigners present
about interesting stories from Bulgaria
Interactive Game - Bingo
Video Clips - Next part
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Presentation of national dress, a tradition of their people
The song - to sing it in different languages and in general
Anyone who wants to write a message on the board / canvas
Photos, fellowship, treat
Testing national food!
Closing
Target group

The primary target group was migrant children. We wanted to collect more
different people to make cohesion and to build a good atmosphere.
The participants in the event were from different ages – from 3years old to 67
years. The gender balance was almost 50-50 %.
Participants profile as well varies – from children to retired people from more
than 13 nationalities. Participants were from Stara Zagora and from the local
region too.
Children with parents, pupils, students, disadvantage groups young people,
roma children, migrant children, elder people citizens, NGO representatives
and many others. Many foreigners who live in town of Stara Zagora came in
the event.
The number of the participants was about 60 people; see the signatures list, but
small children and some people did not signed, as per ne GDPR rules.
Many indirect target groups participated, e.g. parents, families, different
generations participants, citizens, stakeholders, children, adults, pupils,
students from Social work from local university, NGO partners etc…
Parents and youth animators, educators dealing with the education of children
and adolescents and who need to acquire skills on the most effective techniques
for the social and cultural inclusion of minors.

Results achieved

The first is social inclusion, interculturality, solidarity, lack of prejudices,
friendly informal activities and attitude of all participants from different
nationalities.
Starting of new communication with new friends.
Effective social inclusion process fundamentally linked to the interaction
between family and associative system of the non-formal education.
With this practice is possible to develop communication skills of the migrant
children with the aim to improve their self-expression. This will improve in
overall their school and social skills.
Improving the expressive speech, which will help the verbalization and the
cognitive functions of the children. These are basic skill for improving reading
and writing skills in the school.
Encouraging the children inside the non-formal group work, when the positive
approach and friendship are the main rules and this way will contribute the
social inclusion of the children in the community. The positive approach
facilitates the skills for learning, perception and consolidation of the
knowledge. The positive emotional environment facilitates their intellectual
potential.
Receiving support and encouragement in the event improve children’s
cognitive functions – memory, attention, intellectual activities, thinking and
personal development.
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The direct support from the parents in the day of the mother language improve
the social inclusion of the migrant`s children.
Strong and weak points

First point is that this practice could become an action that we may organize
every year. This somehow guarantees the sustainability of the project outputs.
The methodology will give the possibility to unite different groups – local
community, parents, children, adults, families, different stakeholders, citizens
around the language /no matter what it is/ and to develop intercultural links
between different cultures, habits etc., so the human values goes to the front
line
It’s a practice that unites people with different background, believes,
nationalities.
Very important is the intercultural dimension - dance, culture, food, music,
point of view.
The initiative will bring together those people and will give them opportunity
to present their mother language in an attractive way. For the Romany children,
migrant and young people that we work with, the initiative will give them
another possibility to present themselves, to meet new people, to learn
something new.
It will be combined with many intercultural elements – cuisine, national
traditions, food, music, dance…This way the language differences will be not
a reason for bad communication, but on the contrary, the culture will be the tool
for learning, to accept the “different”, to be active part of the social inclusion.
And all this will be in a very friendly environment.
At the moment we can’t see weaknesses in this initiative.

Changes

Probably here is good to point some specific thing. In Bulgaria there are some
peculiarities of the migration flow. Bulgaria as transit country for the migrants,
some time there is some un accompanying children, who needs special
approach. Also the migrant flow is concentrated in the south part of Bulgaria in
two cities mainly – Harmanli and Haskovo.
Not too many changes, probably some small things, connected with the national
context, but in general it worked very well.

Impact

The biggest impact was the joy and happiness of the participated children and
other people, no matter what culture, religion, and language they speak.
Everybody enjoyed the interactive games and activities.
This was a perfect example of successful social inclusion of all participants.
Many of them started to be friends, exchanged addresses, E-mails. It was a good
starting point for beginning of the new partnerships and contacts.
Everybody feels as participants and actively communicated with other, no
matter language and culture.
The good final was trying different foods, prepared from the participants from
different nationalities, local and international food. Here of course the children
enjoyed very much!

Innovation

It is innovative, because is connected with the education of the children with
special education needs. In Bulgaria at that moment so called “inclusive
education” is a very big priority and still there is a lack of experiences and tested
methodologies in the field of formal and non-formal education too.
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From this point of view the project will enrich the educators’ methodologies
with EU added values, because of the exchanges of the tested best practices and
experience among the partners organisations.
The experiment with techniques and methodologies of learning used in the
context of non-formal education and potentially transferable within formal
training and vice versa, transferring good practices of social inclusion,
experienced in non-formal contexts, in the field of formal education is a great
benefit and innovative element as well.
This celebration day we see big possibilities for sustainability in kindergartens,
schools where migrant children exist. As well it will be proposed in the
migrant`s centres in Bulgaria, where migrants are concentrated.
We will propose to the International Youth Center, where the event took place
to implement this celebration every year in their schedule with participation of
not only the children, but parents, social animators, local community, wide
audience and to promote the event as much as possible. This way the social
inclusion will be achieved more.
This best practice contributes to acceptance of the migrants and their children,
to respect the interculturality, to overcome the aggression and the negative
attitudes in the community.
This best practice we discussed will be implemented in the NGO`s work too,
and they will disseminate it as well.
The other idea of sustainability is to propose the best practice in the Faculty of
Education to the students practice work, who will become teachers in the
kindergartens and primary and secondary schools.
ITALY
Partner Organization

Centro Internazionale delle Culture Ubuntu

Name of Participant

Patrizia Pappalardo

Description of the activity

The best practice was implemented, between December 2018 and May 2019,
in the Ubuntu Center of Kalsa district of Palermo, a multicultural district
culturally and economically disadvantaged.
The best practice consisted in inserting among the daily activities of the Center
of the “spaces” for reflection on some themes connected each other. Within
these spaces, children were able to share about their experience and confront
each other.
Within these spaces the following issues were discussed:
1. good and bad attitude;
2. interpersonal relationship (trust, offence, love, anger and aggression);
3. dynamics and rules within the family;
4. methods of conflict resolution;
5. the phenomenon of violence and, specifically, bullying between
children at school or out of school;
6. the comparison of different cultures;
7. respect for ethnic and cultural differences.
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The activities included:
role-playing games,
discussion of a case in small groups,
space for sharing emotions and experiences,
discussions on the above topics.
The children’s families were invited to attend the activities.
Target group

Children and young people 5-14 years old local and foreigners who attend the
afternoon activities in Ubuntu Center

Results achieved

40 children and young people and their parents were involved. They
participated with great enthusiasm, constancy, attention and team spirit.

Strong and weak points

Strengths:
This best practice has helped children and young people recognize and
manage feelings and deal with conflicts and violence using dialogue;
using calm and reciprocal respect in the relationship with children was
the added value.
Weaknesses:
It could be difficult to implement the activities in contexts with a very
low cultural and socio-economic level and characterized by a closed
mentality;
- We are aware that a long period of time is needed in order to evaluate
the long-term effects produced by these inclusive methods.

Changes

The topics have been adapted to the multicultural and disadvantaged context in
which best practice has been applied.

Impact

The program has also improved children's skills:
to recognize physical, sexual and emotional violence and bullying
among peers;
to seek help if they fall or have been in a situation of violence or
harassment;
to identify situations that could be potentially dangerou;
to work in small groups;
to recognize and share your own feelings and emotions.
This best practice has also made children and young people aware of respecting
and enhancing diversity and has stimulated curiosity for cultures other than their
own.
The social operators have had a chance to experience with new ways of working
that have contributed to their professional growth.
The best practice contributed to an innovation in the context where it was
implemented because it has created spaces for playful reflection on important
issues.

Innovation
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Partner Organization

People Help the People

Name of Participant

Giuseppe Labita
Chiara Lo Coco
Maria Giuseppina Petrolo
Rosalia Di Mariano

Description of the activity

The Team of People Help the People held a local training with a group of
teachers from a primary school (6 -11 years old) in the city of Palermo. The
school is in a neighborhood with a high concentration of immigrant population.
In the school there are also children with cognitive difficulties. These two
characteristics told by the teachers represent two strengths for the school and
for each child. In each class where autochthonous children, immigrants, ablebodied children and those with physical or cognitive difficulties coexist, there
is a significative solidarity and group relationship between the children where
the differences of each become the strength of the group.
The school team rated the work method of "Don Bosco" presented by the EuroTraining partner particularly interesting. The model is centered on respect for
the rules and respect for the other. Furthermore, the model is in tune with the
aims of the school. Everyone is welcome, they have their own place, they have
a responsibility in the construction of the school environment - good
relationships; school is a place of education and a place of social values.
The team developed the following methodology:
Acceptance in a positive way. Not only by teachers but above all by
children, body language expresses emotions in a very eloquent manner
Respecting the times of the child who must orientate himself in an
environment different from the one to which he has been accustomed;
everyone has own method and times to learn
knowing the situation of the family, trying to establish a collaboration
relationship
creating situations among children to encourage spontaneous
exchanges between peers: collaborative games, games to get to know
each other
leaving freetime for pupils to socialize even through tales and poetry
proposing activities that allow you to "do": building objects, making
experiences with the peers, songs to be mimed
dramatizing, helping us to reproduce situations that we cannot live in
the scholastic reality becomes a way to communicate.
using visual aids, figures, drawings, photos to know the name of
everyday objects (flash cards, images on specific books)
exchanging the knowledge of words between two languages: taking an
object and naming it in Italian for the foreign child and then naming it
in own language to make Italian children learn too.

Target group

Immigrant and non-resident SEN children in the city of Palermo

Results achieved

The educational activity was aimed at achieving the following educational
goals:
Stimulating the interpersonal relationship, using multiple
communicative languages: verbal, iconic, graphic and gestural
Recognizing that we are an integral part of a group by developing
positive attitudes towards others.
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Strong and weak points

Strength points:
Spaces and times dedicated to reception / inclusion and relationships
in order to establish positive relationships and collaboration between
equals.
- Increasing communication and linguistic tools have been privileged as
playful, musical, motor and listening activities that stimulate the
students to imitate, tell, describe environments, facts and events that
have seen them protagonists or emotionally involved.

Changes

The Euro-Training good practice has been adapted to the institutional and
formal model of school. The team included the informal methods of Don Bosco
in the methods already in use.

Impact

-

-

Increasing the pedagogical and didactic value of the team
Strengthening of communication and collaboration between People
Help the People and the school

Innovation

The innovative aspect was the accompaniment of informal methods to formal
school methods.
From this point of view, the project has enriched the methodologies of educators
with the values added by the EU, thanks to the exchanges of best practices tested
and the experience among partner organizations.
The experiment with learning techniques and methodologies used in the context
of non-formal education and potentially transferable in the context of formal
training and vice versa.

Partner Organization

People Help the People

Name of Participant

Giuseppe Labita
Chiara Lo Coco
Maria Giuseppina Petrolo
Rosalia Di Mariano

Description of the activity

On January 2019, People Help the People team held a local training at the "Casa
della Comunità Speranza", a Centre which works with immigrant children in
the city of Mazara del Vallo, south-western Sicily.
This area was designated to increase the level of territorial dissemination of
good practices of ENSI project as well as to give greater visibility in the places
of high concentration of second and third generation immigrants such as the
south of Sicily.
"Casa della Comunità Speranza" Association is a youth center that deals with
various activities with particular attention to the immigrant population. The
center is located in the Kasbah of the city. They work as school support and
also aim to encourage young people to be more aware of their skills in the
process of development and human, cultural and social growth.
The team of PHP shared the good practices to all the partners together with
"Casa della Comunità Speranza", discussing the strengths and weaknesses of
each good practice and the methods used during their experience especially in
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the context of language training for second and third generation immigrant
children.
Target group

Second and third generation immigrant children

Results achieved

The results achieved in synergy between the teams of PHP and the Center were:
Increasing in local network actions by building the foundations for
future synergetic actions
Incrising of social inclusion, interculturality, solidarity, reducing
prejudice among the teams involved in the activities
Scheduling new communications with new friends.
- Implementation of an effective social inclusion process carried out in
synergy between experts and families and non-formal education
association system.

Strong and weak points

Strengths:
Sharing best practices between educators and animators coming from
different cultural and social contexts that contribute to increasing the
educational skills of the experts.
Weaknesses:
difficulty in replicating the international initiative due to the difficulty
in acquire the funds.

Changes

The activity developed among the teams the awareness of the need to increase
their linguistic knowledge in order to facilitate the exchange of knowledge,
skills and experience in a European dimension

Impact

The most significant impact is the appreciation of the methods of informal
education used as methods of language learning and of school contents. The
children participated in the afternoon activities of scholastic and playful support
with pleasure, developing a relationship of empathy with the volunteer
educators. Everyone enjoyed the games and interactive activities.
Each child has actively participated and communicated with others, developing
their own method of studying peer to peer in a completely informal and
involuntary manner.
The innovative aspect was the informal sharing of educational experiences with
SEN children that highlighted the emotional empathy that must necessarily be
created between the educator and the child in order to overcome the condition
of SEN. Another interesting aspect was for the operators to work in synergy
with multiple teams, overcoming social and cultural linguistic obstacles; this
started a professional and personal growth path for each participant.

Innovation

70

2017-1-IT01-KA202006065 CUP G76J17001140006

EN

POLAND
Partner Organization

Foundation Family Center

Name of Participant

Dr.Magdalena Reka
Mgr. Urszula Niewiadomska
Dr. Franciszek Reka
Mgr.Wiesław Niewiadomski

Description of the activity

Sport - the opportunity to unite the community
The best practice chosen was presented during TC1 in Palermo by
Spanish partner - Asociacion "Amigos de Europa".
The best practice was implemented in Poland by partner Family Center
Foundation.
The power of sport is simply huge - it can transform people’s lives in so many
ways.
Foster Sport as a tool for inclusion, to solve interpersonal conflicts among
youngsters, to promote tolerance and to assist young people to understand
issues of diversity.
- Empathy: The key to a diverse and inclusive.
- Sports - like together walking, doing running sports are a ‘universal language’
common practice to all cultures where the discipline, rules and norms are
readily understood.
Universal language of sport brings people together, teaches teamwork,
tolerance towards peers from other countries.
Initial context need a lot of discus and explaining the method of social inclusion
through sport.
Promote sport cooperation on the principle of ‘sport for all’ based on equal
access and equal opportunities, in particular for physically inactive people,
following the priority of social inclusion in and through sport.
The practice of running together for the whole local community of all groups
gave very good results of integration and social inclusion of this community.
Inclusive Education is not a short time program - it is a process and takes time
to be implemented.
Inclusive Education is the best alternative for all children, whilst for children
and teens foreign it is a necessity.

Target group

The target group was:
non-governmental organizations at the local level,
local primary and lower secondary schools,
association Odrzykoniaków (rural area), province podkarpackie,
oratory in the local environment (town Będzin),
family assistance centers (Będzin).
The target involved are:
local and foreigners teenagers,
adults excluded social,
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-

members of the family who are socially excluded for various reasons
(social, economic, geographic, health).
The main target of the project are foreign children / teens from Ukraine. Ukraine
is currently the most important source country for migration to Poland. The
popularity of Poland as a target country for Ukrainians is favored by many
factors, including geographical proximity.
Results achieved

The results achieved in good standard. Sport which is often highlighted is its
capacity to alleviate processes of social exclusion that are experienced in
different areas of life.
Strengthening the role of parents, socio-educational animators, youth
organizations and ngo's as support for foreign children, young people with
disability in effective process of social inclusion to local community.
For us running sport and horse riding is implemented method consists of,
emphasizing the use of informal methods in non-formal contexts to help foreign
children from Ukraine have better relationship with his polish peers.
The largest group of migrants in Poland it is people from Ukraine and
Belarusians (the second largest group).
To increase understanding of their challenges and of the supports they need to
improve their integration into society.
This is part of sport’s strength: it enables participants with a wide variety of
skills and expertise to work together.
The implemented method "Sport for social inclusion" consists of the use of
informal methods in non-formal contexts.
In ENSI project Informal learning takes place outside schools and colleges and
arises from the children involvement in activities that are not undertaken with
a learning purpose in mind.
In Family Center informal learning is involuntary and an inescapable part of
daily life and daily activity, for that reason, it is sometimes called experiential
learning.

Strong and weak points

A strong point was the inclusion of many people in sporting activities through
running. This required a lot of time-consuming information activities.
The weak side was the limited budget of the venture, which affected the
limitations of printing posters, t-shirts, gadgets.

Changes

The changes include adjusting the activities to the possibility of participating in
sports activities for the whole family, children, parents, uncles, aunts.
Grandparents and grandmothers joined as active observers of sport events. It
was built new relationships in families. The best practice Sport for social
inclusion under these conditions, what we had was made very well.

Impact

Our practice has impact is the reduction of discriminatory behaviour towards
foreign children from Ukraine.
Project ENSI have impact for analysis causes of discrimination and the ways
that we can reduce.
Implementation of the best practice reduce prejudice and discrimination.
Impact on direct beneficiaries:
reduction of negative outcomes of prejudice, including negative
attitudes to their foreign peers,
minimize social isolation to foreign peers,
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Innovation

improve health and well-being,
opportunity to showcase their talents,
challenge commonly held stereotypes and prejudices.
Impact on indirect beneficiaries:
-lined with the specific social areas,
providing encouragement for physical activities,
enabling persons with disabilities to participate on an equal basis with
others in recreational, leisure and sporting activities.
Impact on social operators of the organization by whom the best
practice was implemented:
promoting interventions in the field of social inclusion and
development through sport,
inclusive and equitable societies,
activities provide opportunities for marginalised and underprivileged
groups, to interact and integrate with other social groups,
foster empowerment and inclusive participation.
It is a successful experience, which has been tested and validated, which has
been repeated and deserves to be shared so that a greater number of people can
adopt it.
The best practice contributed to an innovation in the context where it was
implemented:
focusing on the use of sport to promote inclusion into society of
disadvantaged groups, to develop more cohesive communities,
promote intercultural dialogue by including persons from different
cultural backgrounds in society through sport,
encourage to participation in running sport of family who come from
disadvantaged backgrounds, at the same time as ensuring their
inclusion into society through sport,
recognising and increasing the acquisition of skills and competences
such as discipline, teamwork and perseverance through informal
learning activities in sport,
Reducing prejudice and discrimination with peers from foreign
country through of informal methods in non-formal contexts.

ROMANIA
Best Practice 1
Partner Organization

Asociatia Fluturele Visator

Name of Participant

Petrus Alina-Valentina
Petrus Gheorghe

Description of the activity

International Center of Cultures Ubuntu - We chose this practice because of the
methodological approaches focused on non-formal learning. We are often using
non-formal education and we find this approach fits our organization.
In Sannicolau Mare there are many minorities. Especially present are
Bulgarian, Hungarian, Roma and Serbian. Their children learn their mother
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tongue at home. When they start attending school, it is harder for them to adapt
and switch to Romanian, both in speaking and in reading/writing.
That is why we transferred the non-formal approach of UBUNTU to this
context.
Initially, we focused on children in small grades (6-10 years old) and offered
them non-formal activities after school. Later, because the results were positive,
we will involved teens (11-14 years old) and also teenagers (15 – 17 years old)
Practice:
The activities took place several days a week
Different teens were involved
- From participants in the activities they became mentors
Methodologies:
Energisers
Get to know each other games
- Intercultural learning activities
Target group

Migrants’ children, local disadvantaged children, 0-14 years old

Results achieved

There are several results achieved through this activity:
Improved communication between the target group members
Raised level of understanding of cultural differences
Raised level of awareness on social differences
Increased number of children / teens taking part in the activities of the
youth center
- Developed a series of activities that will take place during
June/September

Strong and weak points

A strong point was that UBUNTU mostly hosts second-generation migrants’
children, but also local children living in socially disadvantaged conditions, so
this served as a starting point for us when implementing the activities. The
resistence of the community was very low, due to the fact that we implemented
an already proven activity.
Another strong point was that the best practice involves volunteers, both local
and international (EVS). This was a great thing we learned from and it helped
us increase the number of volunteers in our youth center.
A weak point (from our perspective) was the fact that babies, children and teens
are together in the same space. This can make it hard for the older children to
do homework and educational activities. But we managed to schedule the
activities in such a way that the different age groups (3 – 7 years old / 7 – 14
years old / 14 – 17 years old) were able to participate in the activities separately.

Changes

We changed a little bit the approach, as mentioned before. We used the youth
center and had the activities separated in different age groups:
– 7 years old
– 14 years old
4 – 17 years old
The impact on the direct beneficiaries was high due to the fact that it was, for
most of them, the first time they were involved in non-formal activities. It raised

Impact
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their level of interest and we will also develop summer activities in the youth
centre.
The impact on the indirect beneficiaries (parents, educators) was also high. As
some of the activities they witnessed their children taking part in the activities
and were interested in knowing more about non-formal approach to education.
Innovation

The innovation aspect refers, first of all, to the fact that non-formal activities
were implemented in a youth centre in a small town like Sannicolau Mare and
it gave a new educational approach to different topics.
The second innovation aspect refers to the fact that we were invited to a Social
Centre for teens (they are having an after-school program for economically and
socially disadvantaged teens) to implement some of the activities.

Best Practice 2
Partner Organization

Asociatia Fluturele Visator

Name of Participant

Stoicuta Maria Delia
Florina Itineantu

Description of the activity

Best practice chosen: Bulgaria – Don Bosko
There are a big minority of Roma children we work with who benefited from
this type of best practice, that is the reason we chose it. Most of the Roma
children are either excluded from educational activities or they drop out of
school, therefore are not able to take part in any educational activities
Practice:
The activities were implemented in social “after-school” program and
primary school
The average time of implementation was 40 minutes / activity
Methodologies:
Color and number counting
Working in groups
Word counting
- Hand and eye coordination

Target group

Roma children

Results achieved

-

-

Improved teamwork
Better understanding of social inclusion
Increased school results
Decreased level of dropouts

Strong and weak points

We believe a very strong point was the attitude towards punishment. Also, a
strong point we implemented was the reword system.
Another strong point is the continuity of the activities (started in 2009), as well
as the international volunteers.
A weak point was the funding of the activities.

Changes

We didn’t make any changes.

Impact

The personal impact on the participants was very high, due to the fact that for
most of them is was the first time when they were taking part in non-formal
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activities. Most of them are only used to the formal system and they don’t trust
the educational aspect, but with this activities they understood that education
can be made in different ways.
The indirect beneficiaries (parents, peers) have now a better understanding of
the importance of education as a tool for social inclusion.
Innovation

The best practice contributed in the local community by involving participants
from different ages and with different educational background. Most of them
are socially excluded because of their ethnical background. The innovation
aspect refers to the non-formal approach towards education that was
implemented in poor neighbourhoods.

SPAIN
Partner Organization

Amigos de Europa

Name of Participant

Javier Morales

Description of the activity

Amigos de Europa after the TC1 developed in Palermo, where we discovered all
the best practices implemented by the partners, thinking in the target group that
our organization has and trying to take the most useful practices for them, we chose
the best practice implemented by UBUNTU.
This practice was implemented in different spaces and each one was focused in a
different target group. It was possible, thanks that we were cooperating with
various stakeholders.
With Lucena Acoge, we were working with social workers, and staff who develop
tasks in connection with migrants and RAS, during the implantation they were
learning how to use these techniques and analyzing how were the inputs and results
that were getting.
At the same time, we were checking this practice with parents of children with
foreign backgrounds and with their sons.
Thanks to the cooperation with the Lucena Municipality, we had the chance to use
the Youth and Education Delegations to work directly with schools and high
schools, of the city, where we have been in direct contact with teachers as key
personal for the inclusion of children and with children with different cultural
backgrounds.
The cooperation with the Youth Delegation, helped us to have direct contact with
youth workers and with youngsters.

Target

Children with different cultural backgrounds

Results achieved

In all of the groups and institutions that we worked, we had a heterogeneous people
who had different cultural levels and backgrounds. The non-formal context of the
practice of UBUNTU allow us to work in better way with them, because this
practice gave us the chance to work in practice always which was more useful than
a theoretical approach because it gave the chance to understand each group of
people, nationals and not nationals better. We had the chance to work with values,
as empathy, tolerance, well understanding. And it was very useful.
The activities carried out with children were very successful because they
understood better the task and the goals thanks that they were more open mind and
participative.
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The tests with key staff as youth workers, social workers, teachers… also it was
very interesting and useful because the recognized that they had an educational gap
in their formation, relative with the non forma education. The implementation of
ENSI gave them new skills and tools to use with their target group.
However, the work with the parents, was harder because they were closer mind
and they had more prejudices. Also, they are not use to work with no formal context
and it was very strange for them. Anyway, at the end we found advances if we
make a comparison with their initial position.
A common point in all of the groups it was that all the participants were put at the
same level, all the activities were interactives and all of them were designed to
improve the tolerance level of the participants and their empathy.
Strong and weak points
Changes

We didn’t make any changes.

Impact

It is difficult to describe all the results achieved but we can speak about some of
them:
All the participants have improved their level of tolerance and
empathy.
All the participants know better who they are and to respect the people
with a different background or needs.
Some participants changed their point of view about the immigration
and cultural differences, considering it right now as a positive aspect
of the community.
They key staff had a contact with no formal education method and
learn techniques to be used directly with their target group.

Innovation
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All the participants are more actives now and know about ENSI and
other European projects and programs.

The best practice contributed in the local community by involving participants
from different ages and with different educational background. Most of them
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VIAJE DE LAS LETRAS Y LOS PROBLEMAS DE LECTURA. AÑO : 2001 71 106.- AUTOR: CARBONETTI.DANIELA Y GIANGIACOMO VIVIR CON UN HIJO DOWN. AÑO : 2001 107.- AUTOR: TULON ARFELIS.CARME LA VOZ, TÉCNICA VOCAL PARA LA REHABILITACIÓN DE LA VOZ EN LAS DISFONÍA
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